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Publication Ethics and Malpractice Statement

The Innovation in Language Learning Proceedings, edited by Pixel and published by Filodiritto
Editore, is a collection of international peer reviewed Conference Proceedings committed to upholding
the highest standards of publication ethics. In order to provide readers with Proceedings of highest
quality we state the following principles of Publication Ethics and Malpractice Statement.

1) Editorial Board

Pixel, the Chief Editor, coordinates the Editorial Board whose members are recognized experts in
the field of innovation in language teaching and learning. The Editorial Board members are the experts
involved in Innovation in Language Learning Conference Scientific Committee. The full names and
affiliations of the members of the Editorial Board/Scientific Committee are provided in the related section
of the Conference Web Site. The Editorial Office is based at Pixel, Via Luigi Lanzi 12, I-50134 Firenze,
Italy.
Email: conference@pixel-online.net

2) Authors and Authors responsibilities

Authors are obliged to participate in the papers’ peer review process, responding to the reviewers’
feedback and making the requested corrections, retractions, modifications and/or integrations.

All authors must have significantly contributed to the research work for the paper’s production
providing real and authentic data.

Authors must have written original papers and are aware that it is forbidden to republish the same
paper.

Authors must provide the list of references and disclose all sources of financial support.

Fees required for manuscript processing and publishing are stated on the Conference Registration

page.

3) Peer-review process

Pixel, as the Chief Editor, ensures a fair double peer-review of the submitted papers for publication.

Peer-review is defined as obtaining advice on individual papers from reviewers’ expert in the field.

Papers submitted to Innovation in Language Learning Proceedings go through, first of all, an internal
review and if they meet the basic requirements, they are sent out for review by experts in the field, who
are members of Innovation in Language Learning Conference Scientific Committee. The Peer reviewers
evaluate and give advice on the papers.

The paper review process is clearly described below.

The reviewers evaluate the submitted papers objectively and present their opinions on the works in
the Review Form. Reviewers evaluate papers based on content without regard to ethnic origin, gender,
sexual orientation, citizenship, religious belief or political philosophy of the authors. A reviewer who feels
unqualified to review the research reported in a manuscript notify the Editor and excluses herself/himself
from the review process.

4) Publication ethics

The Reviewers must report to the Chief Editor any identified plagiarism, research fabrication,
falsification and improper use of humans or animals in research. The Chief Editor strives not to allow
any misconduct.

In the event that there is documented misconduct the following sanctions will be applied:

¢ Immediate rejection of the infringing paper.

e Immediate rejection of every other paper submitted to Innovation in a Language Learning
Proceedings by any of the authors of the infringing paper.

e Prohibition against all of the authors for any new submissions to Innovation in a Language
Learning Proceedings, either individually or in combination with other authors of the infringing
manuscript, as well as in combination with any other authors. This prohibition will be imposed
for a minimum of three years.

e Prohibition against all of the authors from serving on the Editorial Board (Scientific Committee)
of Innovation in a Language Learning Proceedings.

In cases where the violations of the above policies are found to be particularly outrageous, the Chief
Editor reserves the right to impose additional sanctions beyond those described above.
Guidelines for retracting articles are the following:
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e Retracting article will be considered if there is clear evidence that the findings are unreliable,
either as a result of misconduct, honest error, plagiarism, or if the paper reports unethical
research.

The main purpose of retractions is to correct the literature and ensure its integrity.

Notices of retraction will be promptly published on the online version of the Proceedings
available on Innovation in Language Learning Conference website and linked to the retracted
article, accurately stating the information of the retracted article and the reason(s) for retraction.

e Articles may be retracted by their author(s) or by the Chief Editor (Pixel). The Chief Editor has
the final decision about retracting articles. The Chief Editor will retract publications even if all
or some of the authors refuse to retract the publication themselves in case of unethical
behaviours.

Authors who wish to enquire about publication of a correction for their article, or who have serious
concern that they believe may warrant retraction, should contact the Chief Editor.

5) Copyright and Access

Copyright and licensing information is clearly described in Innovation in Language Learning website
at Release for Publication.

The electronic version of the Conference Proceedings will be shared to all the registered participants
who paid the registration fee.

6) Archiving
Innovation in Language Learning Proceedings books are digitally archived on Google Scholar and
Academia.edu

7) Ownership and management
Innovation in Language Learning Proceedings are managed and edited by Pixel and published by
Filodiritto Editore.

8) Website

Innovation in Language Learning Conference website demonstrates that care has been taken to
ensure high ethical and professional standards. It does not contain any misleading information,
including any attempt to mimic another journal/publisher’s site.

9) Publishing schedule
Innovation in Language Learning Proceedings are published yearly.

10) Name of journal
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another journal. These proceedings have ISSN code from CNR.
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k A Review of Research on Language Anxiety in Face-To-Face
and Remote Learning

Pazit Kahlon-Shelnutt

Emory University, Georgia, United States

Abstract

This review of language learning anxiety research, both in physical and remote classrooms, describes
the process development of understanding the phenomenon of anxiety among students over the past 3
decades to the present day. The main prevailing school of thought in the study of second language
acquisition is presented for the nature, causes, and effects of the experience of anxiety. Among the
topics discussed are the learner’s presuppositions of language learning as a cause of anxiety, feelings
of anxiety in synchronous and asynchronous learning, the relationship between motivation, enjoyment,
and anxiety, the use of learning strategies, and cooperative learning. The last part of the article suggests
practical pedagogical suggestions to alleviate language learning anxiety.

Keywords: Language anxiety, distance language learning
1. Foreign Language Anxiety

In the mid-20th century, studies revealed early anxieties that exist in learners prior to language
learning and don’t necessarily arise during language learning, which affect the ability to study and
function. Evidence of this was found in the research of a couple of linguists who recorded a diary of their
experiences in learning Arabic and Persian in the target cultures vs. a US classroom. It was found that
personal characteristics, tensions, pressures of social and cultural adaptation, rejecting teaching
methods, and personal goals, all constitute variables that may have a negative or positive effect on
language acquisition (Schumann & Schumann, 1977). According to McCoy (1979), people who are wary
of criticism may experience language anxiety. This may overwhelm the feelings of fear and shyness and
affect the level of functioning in class. Even students with public speaking anxiety will express language
anxiety and poor speech skills due to the requirement to speak publicly. In the late 80s, Horwitz et al.
(1986) described situations in which language students "freeze" during exams, and stutter while
speaking in class. Others trembled during writing activities. Some felt uncomfortable in colleagues'
presence and embarrassed when native speakers addressed them (125). Anxiety was described as a
unique emotion for a foreign language classroom, independent of other anxieties and even separated
from anxieties in other academic subjects. It is a major factor affecting the functional abilities of language
learners and isn’t a side effect of language studies (Horwitz et al. 1986). The FLACS Foreign Language
Classroom Anxiety Scale was developed by Horwitz et al. to assess speech anxiety, test anxiety, and
fear of negative criticism related to language learning. Later came the FLRAS-Foreign Language
Reading Anxiety Scale and the WAT-Writing Apprehension Test (Pichette, 2009). Both tools were used
to measure anxiety levels during the course, incorporate a pedagogical intervention in early and late
course stages, as well as to evaluate the impact of these pedagogical changes on learner’s anxiety
(Russell, 2020). Young (1991) summarizes in her review the studies in this field until the early 90s and
lists the main factors found to influence language anxiety. [1] Learner's personality- According to
Krashen, learners with low self-esteem worry about what others think and pleasing others. The
emotional filter is removed when people feel they are part of a group (qt. in Young 427), and Price adds
that while performing a verbal task, there is a fear of self-image and loss of self (qt. in Young 427). [2]
Learner's perceptions- According to Ginen, some learners believe they must speak with no accent, avoid
content and grammar errors, and have no reason to speak L2 until they are proficient (gtd. in Young
428). [3] Teacher’s role- Brendel claims that a teacher who acts as ruler and center of knowledge,
constantly and publicly correcting student errors and avoiding group activities for fear of losing control,
will contribute to an ineffective teacher\learner relationship and language anxiety (qgt. in Young 428). [4]
Classroom activities- Koch and Terrell believe that activities such as speaking in front of the class with
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no prior practice, oral tests, or demanding an immediate response stimulate dominant anxiety (qtd. in
Young 429). [5] Assessment- According to Madsen, unfamiliar or vague assessments and a mismatch
between teaching and evaluation methods, will lead to an anxiety increase and a decrease in
performance ability (gt. in Young 429).

2. Learners' Perceptions of Physical and Remote Learning

From the existing research, no significant difference was found between anxiety levels in physical
and remote classes, but the difference is within the quality of anxiety. Baralt and Gurzynski (2011)
showed how students expressed both positive and negative feelings about the two spaces but for
different reasons. The physical classroom is viewed positively as a natural and social environment, while
in the remote class, positive feelings arise from characteristics of learning space diversity, innovation,
and speed. However, both spaces are captured as frustrating and stressful. In the physical class, the
main reason is the fast rate of the teacher’s speech, causing confusion and embarrassment. In the
remote class, feelings of detachment, fear, boredom, and frustration are due to a lack of personal
attention (216). These differences are rooted in learners' choice of learning space and in the combination
of beliefs and perceptions regarding distance learning. Although choosing the remote learning space is
moved mainly by external factors such as adjusting to life schedule, cost, or even a global virus,
assumptions (sometimes wrong) that learners have about distance learning and language learning in
general, affect their language abilities and the nature of experience (Hurd 2007; Russell 2020).

2.1 Anxiety in Language Acquisition Processes

Aydin (2018) claims anxiety level is shaped by the presentation of goals and the assignment’s nature.
Anxiety in distance learning is inherent in its processes and comes to form during the language
acquisition process. In the passive stages of input and processing, the anxiety is not to a great extent.
Few learners expressed fear of listening and understanding a native speaker, low fear of errors, and
low anxiety while listening to authentic materials using digital devices. Also, an increased vocabulary
and grammatical topics have not been proven to have a significant effect (Russell, 2020; Hurd, 2007;
Grant et al. 2013; Aydin, 2018). However, in the productive processes of speaking, reading aloud, and
writing, a high anxiety level was shown in all learning stages, specifically in synchronous reading and
writing exams there was a fear of pressure (Aydin, 2018). However, in speaking exercises on
VoiceThread \Flipgrid measures of anxiety were found low, although there is no certainty that it is
precisely these systems that reduce anxiety levels (202). David et al. (2018) found that using a remote
dialogue log not only lowered writing anxiety but also its nature changed. Anxiety moved from fear of
the writing’s action to fear of the final product quality and the reader's reactions (80-79).

2.2 Anxiety, Motivation and Learning Enjoyment

Russell (2020) states that distance learners must take responsibility for their work, manage time and
course load, and be ready to learn despite the physical distance (space and time) and the psychological
(separation from colleagues). Failure to meet these conditions will be a basis for manifestations of
anxiety (342). Coryell & Clark (2009), however, testify that even learners who came with high motivation
to learn a language to integrate into culture also expressed anxiety in distance learning. The reason is
that the production of language in remote space is perceived by learners as a live performance of
correctness and accuracy, and not as an indication of developing communication skills within the
community. This perception makes learners focus on memorization and error avoidance. They avert
from producing meaningful communication and the enjoyment of it. According to Curiel and Klar (2009),
learners who are intrinsically or extrinsically motivated, appreciate learning communication skills but
during communication attempts in distance learning, enthusiasm turned into anxiety for fear of being
caught as a fool (493). As for enjoyment, Grant et al. (2013) found that remote learning is not necessarily
more fun or interesting, but feelings of enjoyment are important in the learning process (7).

2.3 Anxiety and Cooperative Learning

The researchers' opinion on shared work is consistent. Hauck and Hurd (2005) conclude that anxiety
levels will decrease if learners cooperate, feel part of a supportive community, and experience a non-
threatening learning environment. These conditions will increase self-confidence, motivation, a sense
of cohesion, and the development of mutual trust (17). Speech activity in small groups allows more
thinking time towards language production and learners don’t feel as if they are under a magnifying
glass, and able to communicate with others at a similar level of proficiency. Role-playing using
synchronous platforms isn’t a threatening experience and allows ease of speech. Using Wikis in
collaborative writing reduces anxiety levels among learners. Uploading videos, responding to content
by other learners, proofreading, and editing others, found a measure of low language anxiety (Yen et al.
2013; Aydin, 2018; Baralt and Gurzynski, 2011). Curiel and Clark (2009) conclude that language
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learning in remote space which doesn’t allow a high degree of learner interaction, will lead, among other
things, to anxious learners.

2.4 Anxiety and Learning Strategies

The Oxford model (1990) distinguishes between direct and indirect strategies in language learning.
Direct strategies include cognitive strategies of repetition, memorizing, and guessing. Indirect strategies
include metacognitive actions of organizing and planning information, techniques of emotion control
during lessons, and cooperation with others to practice the language (17). Hauck and Hurd (2005)
examined the experience of anxiety in distance learning and metacognitive strategies of learners. It
appears that meta-cognitive strategies of self-management, planning, organization, and assessment,
are necessary for all remote learners who experience language anxiety. Hurd (2007) proved this in a
follow-up study and showed that using indirect strategies, primarily taking risks, and guessing, giving
positive self-feedback, and the use of calming techniques, were the ones that helped to reduce anxiety.

3. Summary and Conclusions

A summary of studies indicates the level of language anxiety in the remote space is in general like
the traditional classroom (Baralt and Gurzynski, 2001; Pichette, 2009; Coryell & Clark, 2009; Grant et
al. 2013; Aydin, 2018; Hurd, 2007). Learners often come to remote language classes by choice,
accompanied by different assumptions and perceptions about the traditional classroom and the remote
world. Combining concepts in relation to the two learning spaces creates new assumptions and
approaches that are not necessarily correct. When these assumptions are encountered, the level of
anxiety may increase or decrease (Pichette, 2009; Webb & Doman, 2019; Russell, 2020). It was found
that in remote courses, anxiety levels decrease, but it is not clear if the reasons for this are the
characteristics of the learning channel (synchronous or asynchronous) or the amount of exposure to the
target language (Pichette, 2009; Russell, 2020). Another variable is cooperative work which indicates
low levels of anxiety (Baralt and Gurzynski, 2005; Yen et al. 2013; Aydin 2018). As for the modes of
communication, it seems that there are higher anxiety levels in productive processes than in receptive
processes (Russell, 2020; Hurd, 2006; Grant et al. 2013; Aydin, 2018). Distance language learning,
whether synchronous or asynchronous, raises fear of criticism and negative evaluation of peers and
teachers (Hurd, 2006; Coryell & Clark, 2009; Baralt & Gurzynski, 2011; Grant et al. 2013; Yeng & Quadir,
2018; Russell, 2020). Finally, the use of metacognitive methods, emotional and social, reduces anxiety
in the remote space (Hurd, 2006). As in the physical class, and in the remote class, the presence of
learning enjoyment increases the degree of motivation and allows a reduction in anxiety (Coryell & Clark,
2009; Grant et al. 2013).

4. Pedagogical Recommendations

To create a remote learning environment with less anxiety experience, it's recommended to take the
following pedagogical actions: [1] Check the learner’s familiarity with the remote space and give
guidance on the use of platforms (Russell, 2020; Aidyn, 2018). [2] Inform the learners about learning
strategies that can optimize the learning process (Bown, 2006; Russell, 2020; Hauck & Hurd, 2005). [3]
Repeat instructions several times and allow practice time for cooperative work before presenting to the
entire class. Before asynchronous tasks, practice and demonstrate in a synchronous class to make sure
that learners are aware of the task's nature and its objectives (Russell, 2020; Pichette, 2009; Aidyn,
2018). [4] Give learners open, encouraging, and supportive feedback, emphasizing that there is no
expectation of perfection, and create a supportive learning community by providing collaborative
assignments (Bown, 2006); Russell, 2020). [5] Provide authentic, humorous, and up-to-date content,
which gives opportunities and encourages to get to know the target culture (Russell, 2020; Pichette,
20009).

Recognizing the nature of language anxiety, its character, and modes of expression allows one to
identify feelings of frustration and discomfort among language learners, whether they learn in the remote
space willingly or out of necessity. The learner's perceptions of language learning, remote space, task
types, cognitive factors, and metacognitive, emotional, and social, all influence anxiety and shape its
nature in the process of remote language learning.
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Abstract

The use of conversational artificial intelligence (CAl) tools like ChatGPT or GPT-4 is gaining much
attention in the context of EFL/ESP instruction and numerous recommendations for educators can be
found online regarding various means of using CAl tools in language teaching. In our paper we present
the results of our investigation into the use of the CAIl tool Bing Chat regarding its pedagogical potential
for designing online learning activities (i.e., e-tivities) in ESP instruction. At the end of the summer
semester of the 2022/2023 academic year students in an ESP course were engaged in various e-tivities
with the use of Bing Chat that were aimed at exploring different aspects of Business English grammar
and vocabulary. After the students performed these e-tivities a survey was used to collect data on (a)
their experiences with the e-tivities and (b) evaluation of selected technological attributes of Bing Chat.
As an easily accessible CAl — or chatbot — that is integrated with an existing search engine, Bing Chat
was found in our study to be a convenient and reliable tool for the design and implementation of
instructional activities in an ESP course. Also, the e-tivities with Bing Chat that were performed received
predominantly positive evaluation from the students. The observation of the authors of this paper is that,
in terms of interaction with students in a higher education setting, Bing Chat displayed an adequate level
of linguistic competence in using the English language, as well as satisfactory general knowledge of the
English language system (grammar, syntax, vocabulary, etc.).

Keywords: higher education, online instruction, EFL, perceptions, survey

1. Introduction

The potential for innovation in language learning with technology has considerably increased after the
introduction of generative artificial intelligence tools based on large language models (LLMs). The number
of non-scholarly publications on how to utilize the best known of such tools, i.e., ChatGPT (or GPT-4) has
been on the increase, with various tutorials that have also emerged on this subject. Scholarly papers on
this topic are not so abundant but also growing in number, now that a year has passed since ChatGPT
was made publicly available.

This paper presents an empirical evaluation of the use of Bing Chat (i.e., a chatbot based on a LLM
and running GPT-4 in its core, but also a search engine that complements the popular Bing) in the context
of performing online learning activities within an English language course for students of economics.

2. Online Activities (e-tivities) in Teaching EFL/ESP

Online teaching and learning activities, or e-tivities, are a means of synchronous or asynchronous
instruction with the use of various internet-based tools and online services, including conversational
artificial intelligence (CAl) tools such as GPT-4 (provided by OpenAl) and Bing Chat (provided by
Microsoft). E-tivities, as a type of internet-based learning activities, can be broadly defined as “frameworks
for enabling active and participative online learning by individuals and groups” [6, p. 5)]. E-tivities can be
conducted at different levels of education and adapted for teaching various subjects, including English as
a Foreign Language (EFL) and English for Specific Purposes (ESP). In the EFL/ESP setting, e-tivities can
supplement or replace face-to-face instruction and can be used for various objectives, including the
development of students’ language competence (e.g., vocabulary and grammar knowledge and usage),
as well as conceptual knowledge and communication skills. E-tivities can also contribute to the
enhancement of learning experiences of students in EFL/ESP instruction and to their acquisition of
learning-to-learn skills. It must be noted that the previous work of the authors of this paper included the
development and evaluation of nhumerous e-tivities using a wiki system and several other web 2.0 tools
(for instance, see: [5]).
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In the research that is presented in this paper the students were instructed to use conversational Al to
perform e-tivities to explore predefined language topics. The goal of the online activities that were
conducted with students and evaluated in this paper was to draw students’ attention to and increase their
awareness of particular features of Business English vocabulary, phraseology and grammar (word
formation in Business English, telephone English and phrasal verbs, respectively). These e-tivities
included: (a) search for content related to the Business English course with Bing Chat and checking the
accuracy of collected information with the Google search engine; (b) learning about phrasal verbs with
Bing Chat, including their definition and examples; (c) correcting sentences in English with Bing Chat; (d)
creating multiple-choice questions for practice; (e) learning about the typical conversation structure on an
example of a telephone dialogue etc.

3. The Use of Conversational Al in EFL/ESP Instruction

After the introduction of ChatGPT conversational Al tool in November 2022 there has been a growing
number of scholarly papers that analyse and illustrate its potential in EFL/ESP instruction. Like other
chatbots, ChatGPT can interact with learners using the English language in the form of ‘authentic’ human-
like conversations, while at the same time performing various language learning activities (for examples
see: [3)). Its use for teaching and learning activities can provide students with assistance in a personalized
learning environment with immediate feedback [7]. Despite the concerns regarding academic integrity of
students, ChatGPT has the potential for innovation of pedagogy in teaching English, as was demonstrated
in one qualitative study [4]. The knowledge of the English language by ChatGPT/GPT-4 is such that it can
easily pass high school English language tests [2] and even assist in writing preparatory Kindle eBooks
material for the TOEFL exam [1].

4. Research Questions and Methodology

The goals of this study were to (a) investigate the potential uses of the Bing Chat conversational Al
tool and search engine in the context of EFL/ESP instruction, (b) select and evaluate various online
learning activities with Bing Chat that could be beneficial for the development of English grammar,
vocabulary and phraseology (in a specialized area of the ESP course in which the study was conducted).

4.1 Research Questions

The following research questions were defined for our study:

RQ1. How do students evaluate the online learning activities (e-tivities) with the Bing Chat
conversational Al and search engine in their ESP course?

RQ2. In what ways and how much do the students expect Bing Chat and similar Al tools to be potentially
useful in their further learning of the English language?

RQ3. How do students evaluate the technological features of Bing Chat regarding its usability and user
experience attributes?

4.2 Methodology

The ESP course in which the study was conducted was delivered in the summer semester of the
2022/2023 academic year at a higher education institution in Croatia. After performing several
asynchronous and synchronous learning activities with the use of the Bing Chat conversational Al tool
and search engine, at the end of the semester (in June 2023) the students were asked to participate in
a paper-and-pencil survey. The sample in our survey (N=69) included male (31.9%) and female (68.1%)
respondents aged 18-19 (92.8%) or over (7.2%), all of whom were enrolled in their first year of an
undergraduate university study. Only 30.4% of the students had not used Bing Chat or similar tools
(e.g., ChatGPT) prior to the use of the Bing Chat tool for learning activities in their ESP (Business
English) course, but most of the students (65.2%) stated that the frequency of their prior use of such
tools was less than once a week.

5. Results of Data Analyses

5.1 Students’ Evaluations of Learning Activities with Bing Chat

The data presented in Figure 1 represents the joint percentages or responses “4 — | agree” and “5 — |
totally agree” to the survey questions that were related to students’ general evaluation of the online
teaching and learning activities with Bing Chat conversational Al and search engine. As many as 79.7%
of respondents stated that doing the online activities (learning tasks) with Bing Chat deepened their
knowledge in certain areas of the English language and 73.9% of them indicated that the activity format
and tasks helped them understand certain areas of English vocabulary. Also, 71% of the respondents
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declared that doing the online activities allowed them to be creative. The motivational effect of the use of
Bing Chat was also visible since 68.1% of respondents stated that performing online activities was
stimulating for their learning of English and 65.2% confirmed that the online learning activities with Bing
Chat generally contributed to motivating other students. Finally, 63.7% of respondents believed that the
learning activities helped them better understand specific topics of English grammar and 68.1% of them
reported that these activities contributed to other students’ acquisition of the content of the Business
English course. From the data presented above it can be concluded that the online learning activities with
Bing Chat in the ESP course were overall positively evaluated, especially considering that 71% of the
students stated that these activities generally contributed to the success of this course.

Evaluation of online activities with Bing Chat
{joint percentages of responses "4 - | agree"” and "5 - | totally agree”)

Doing online activities (as homework and in class) allowed me todeepen my
knowledge in certain areas of the English language.

A 197%

Doing online activities (as homework and in class) allowed metobe
creative.

A 71.0%

Doing online activities (as homework and in class) was stimulating for my
leaming of the English language.

A 581%

The format of tasks and content online helped me understand certain topics
of English grammar.

d 637%

The format of tasks and content of online activities helped me t B
certain areas of English vocabulary.

d 739%

| believe that these online activities generally contributed to motivating other

4
students. 85.2%

| believe that these online activities generally contributed to better K
acquisition of the content of the Business English course for other

A 68.1%

| believe that these online activities generally contributed to the of g
the Business English course.

d 71.0%

40 45 50 55 60 65 70 75 80 85

Fig. 1 Students’ evaluations of online learning activities with Bing Chat (N=69)

5.2 Expected Usefulness of Conversational Al Tools in Students’ Further Learning of English

To evaluate the students’ expectations regarding the potential usefulness of using Al tools like Bing
Chat in their future learning of English the students were asked to state their agreement with a series of
statements that completed the sentence “I believe that the use of tools like Bing Chat, GPT and alike in
my further learning of English language may...”. The joint percentages of students who provided
responses “4 — | agree” and “5 — | totally agree” to these survey items are presented in Figure 2. As can
be concluded from these data, a vast majority of students indicated that such tools would be useful for:
their better understanding of grammar rules in English (84.1%); their more precise use of professional
vocabulary in English (82.6%); translating from Croatian to English, and vice versa (81.2%, respectively);
improving their English spelling and more accurate application of grammar rules (81.1%, respectively);
better understanding of professional vocabulary in English (75.3%) and the development of writing skills,
i.e. composing different types of texts for different purposes (73.9%). From the data presented in Figure 2
it can be concluded that most of the students expected that Bing Chat and similar conversational Al tools
could be beneficial to them in case they wished or needed to expand their general knowledge of English
or more specific knowledge in a field like Business English. The only aspect in which the use of such tools
was not recognized as potentially beneficial by students in our study was the improvement of pronunciation
skills since the text-to-voice functionality of conversational Al tools was not demonstrated in the online
learning activities that they were engaged in.
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EXPECTED USEFULNESS OF Al TOOLS IN FURTHER LEARNING OF ENGLISH LANGUAGE

(joint percentages of responses "4 - | agree" and "5 - | totally agree" in relation to the following endings
of a sentence that starts with "I believe that the use of tools like Bing C

.. be useful for me to better understand professional vocabulary (lexicon) in
English.

.. be useful for me to utilize professional vocabulary (lexicon) in English more
accurately.

d 75.3%

* d 326%

d 812%

... be useful for me fo translate terms, sentences or texts from Croatian to English.

a 812%

... be useful for me to translate terms, sentences or texts from English to Croatian.

d 841%

.. be useful for me to better understand grammar rules in English.

d 81.1%

.. be useful for me to apply grammar rules in English more accurately.

... be useful for me to improve my pronunciation of words in English. Rl 46.4%

... be useful for me to improve writing skills (composing different types of texts for
different purposes) in English.

B d 739%

.. be useful for me to improve my English spelling. i d 81.1%

40 45 50 55 60 65 70 73 80 85 90

Fig. 2 Students’ expectations regarding various aspects of potential usefulness of tools like Bing Chat
in their further learning of English (N=69)

5.3 Students’ Evaluations of Various Technical Characteristics of Bing Chat

To investigate the appropriateness of using the CAl tool Bing Chat in educational settings, items related
to the constructs of usability (general usability, learnability, system reliability, visual design & navigation,
information quality, information display) and user experience (cognitive involvement, trust, risk perception,
personification of Bing Chat) were also included in our survey. The data presented in Table 1 illustrate that
for most attributes that are related to usability the joint percentage of positive responses (“4 — | agree” and
“5 — | totally agree”) was 88.4% or above, while for the four user experience attributes those percentages
were slightly lower and in the range from 59.4% to 73.9%.

Table 1 Students’ evaluations of various technical characteristics of Bing Chat and the related
labels for usability and user experience constructs (N=121; the percentages represent joint
positive responses “4 — | agree” and “5 — | totally agree”)

Percentage
Technical characteristics of Bing Chat (constructs) of positive
responses
Bing Chat can be used for many different things (perceived usefulness) 97.1%
Bing Chat responds to my queries/commands as | expect. (General usability) 92.7%
The basics of working with the Bing Chat tool can be learned quickly. (learnability) 92.8%
Bing Chat worked fast enough and reliably. (System reliability) 88.4%
Functionalities on the Bing Chat interface are well organized and easily accessible (e.g., menus, 91.3%
copying, etc.). (visual’ design & navigation) :
The use of the Bing Chat service enabled the collection of accurate information. (Information 91.3%
quality) ’
The way information is displayed in Bing Chat responses is clear and well-structured. (Information 95.6%
display) :
Using the Bing Chat service to search for information is interesting and fun for me. (Cognitive 71.0%
involvement) ’
The more | used Bing Chat, the more | felt that | could rely on this tool if | needed it. (trust) 69.5%
| am sure that there is no danger or potential threat to Bing Chat users. (Risk perception) 73.9%
My conversations with Bing Chat resembled an exchange of online text messages with an 59.4%
informed person. (Personification of Bing Chat) ’

As can be concluded from the data presented in Table 1, the selected technical attributes of Bing Chat
that are related to usefulness, general usability, learnability, system reliability, visual design/navigation,
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information quality, and information display received a rather favorable evaluation. On the other hand, the
attributes that are related to user experience, like interestingness and fun to use (cognitive involvement),
level of trust in the system, perception of risk during use, and resemblance of textual interaction with a real
person also received a positive evaluation by a majority of students. According to these evaluation results,
there seems to be no significant obstacle for most of the higher education students included in our study
to further use Bing Chat in EFL/ESP language settings, which may also refer to future students. However,
Bing Chat and other similar CAl tools (GPT, Bard) are constantly evolving and such evaluations have to
be regularly performed.

6. Conclusion

The first appearance of advanced CAl tools based on LLMs in November 2022 (ChatGPT / GPT 3.5),
and the subsequent launch of more advanced tools like GPT-4, Bing Chat and Bard, have created an
imperative for educators to make a transition in student assessment methods, as well as an opportunity to
(re)design the channel(s), modes and pedagogies of teaching and learning activities in order to improve
their effectiveness. In our paper we have investigated how students perceive online learning activities (or
e-tivities) with Bing Chat, as well their estimate of potential usefulness of Bing Chat in their future learning
of English language.

In this conclusion we provide a summary of the results of our study in terms of answers to the previously
defined research questions (RQ1 to RQ3). Regarding the first research question (RQ1) and the data
presented in Figure 1, most students (in the range from 63.7% to 79.7%) positively evaluated the use of
online activities with Bing Chat for their learning and use of English in educational settings. In relation to
the second research question (RQ2) and data displayed in Figure 2, students’ expectations regarding
various aspects of potential usefulness of tools like Bing Chat and ChatGPT in their further learning and
use of English were predominantly positive (from 73.9% to 84.1%). Finally, considering the third research
question (RQ3) and data presented in Table 1, it can be concluded that technical characteristics of Bing
Chat were positively evaluated by the students in the sense that no obstacle was identified in that area
that would prevent its future use for educational purposes in higher education (in the form of online learning
activities designed for students).

The authors of this paper emphasize that, due to the constant evolution of CAl tools and LLMs, their
use in higher education needs to be regularly reevaluated. Also, the limitations of the research that is
presented in this paper refer to the small size of the convenience sample of students of Economics and
the specific educational environment of the Business English course. Therefore, the results of our study
should not be generalized. However, the implemented research methodology model could be useful for
future studies related to the use of CAls for English language teaching and learning in higher education.
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Abstract

English is taught as a second language in almost all non-native countries across the world and from
early childhood in many countries. By the time the learners reach the college level, they learn to
communicate in English enough to make themselves intelligible and use English for functional purpose
regarding all the four language skills. However, it is observed that their grammatical concepts are not
very clear and they lack confidence especially regarding the use of tenses. Several methods and
techniques of teaching tenses have been tried out till date and new ideas emerge constantly. This study
explores the use of visuals for clarification of tenses and their uses. The subjects were fourth year Iraqi
college students. Results showed that visuals are extremely useful for promoting the self-learning of the
use of English tenses in case of college level students.

Keywords: self-learning, grammatical concepts, use of tenses, visuals, time-lines

1. Introduction and Background

Research regarding teaching English as a second language is in full-fledge in current times. The
advent of technology and internet, the gap and radical change brought about by COVID-19 pandemic
led to virtual methods and online teaching learning. Now corona is left behind but the footprints remain
in the form of online teaching-learning, and most teachers and educationists continue to be engaged
with technology. It is now time to find out new methods which can combine the online and offline modes
or can be adapted to either of the two because offline mode is back in form. This study explores a
method which can be used offline but can be enhanced by technology.

Learning English as a second language since early childhood is common in many countries in the
world. Consequently, by the time students reach the college level, they do achieve a good level of
proficiency in all the four language skills. Although they do not understand all the grammatical concepts,
they do manage to make themselves intelligible enough to communicate in daily life. One cannot
communicate without using verbs and appropriate tenses; second language learners commit several
errors in the use of tenses. Sometimes, they are misunderstood but mostly, the listeners can make out
the correct tenses and meanings from the context. Thus, communication takes place but even the users
are not confident about the use of tenses.

This study tries to find out how far visuals can be used for clarifying the use of tenses. College
students are old enough to learn on their own; rather, they would prefer to learn on their own something
that they have not understood properly since childhood. The researcher thought that preparing special
visuals to present tenses can help students to understand the concept through self-learning. Gould and
Roffey-Barentsen (2018) contend that 83 percent of our learning is achieved through the sense of sight.

1.1 Significance of the Study

Although second language learners achieve a certain level of proficiency in English by the time they
reach the college level, it is observed that their grammatical concepts are not completely clear,
especially regarding the use of tenses in English. They do manage to communicate intelligibly but often
do not use tenses correctly and admit that they do not have confidence regarding use of tenses.
Inductive and deductive methods have been tried out to teach the use of tenses, but with little success.
Videos help to clarify tenses in a better way. Yet, if tenses are represented in the form of time-lines
complemented by pictures, they can be understood at a glance. These visuals immediately make the
meaning clear and there is no need for anyone to explain them to the learner. They are self-explanatory.
At a stage when learners are fairly proficient in English and just need a quick clarification in the use of
tenses; these visuals can be very helpful. A visual image can be remembered for a long time when they
are exposed to it several times. It gets stored in the inner eye and can be brought back to memory
whenever required. It is also necessary to suggest that teachers can apply visually-based grammar
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teaching based on the nature of grammatical rules taught, learner ability, while taking into account
pedagogical principles of particularity, practicality, and possibility (Kumaravadivelu, 2006).

One may wonder why visuals should be used in this age of technology. It has already been
mentioned that this is a time for combining the old and the new, the offline and online; the emphasis is
on facilitating learning rather than teaching and the focus is on self-learning. College level students are
matured enough to access material and learn on their own. Students may vary in their knowledge about
the use of tenses. Hence, they can select only those visuals which help them to clarify unclear concepts.
Moreover, the visuals can be prepared in soft or hard copy formats.

Considering all the above points, preparing visual material for teaching tenses to college level Iraqi
students seems to be a worthwhile effort.

1.2 Objectives

e To take a review about the confidence level of fourth year college level students regarding the
use of tenses in English through a questionnaire.

e To prepare visuals in the form of time-lines and pictures for understanding the use of tenses in
English.

e To implement the self-learning program and note the minimum duration required to complete the
program.

e To record the results of the study based on statistical calculations and observations.

1.3 Sample
50 students from the fourth-year college level Iraqgi were selected for the study.

1.4 Method

The proficiency level and opinion of students prior to the experiment were gathered from a
questionnaire distributed to 50 college students studying in the fourth year. The experimental method
was used to find out the effectiveness of the program based on visuals for self-learning of English tenses.
A hard copy of the visuals was provided in addition to a soft copy and students were given a choice to
use any one of them. The results of the pre and post-test were compared statistically.

SECTION 2 — Theoretical Background and Review of Literature

2. A. Theoretical Background
2. A.1 Tenses in English

The word ‘tense’ has been derived from the Latin word ‘tempus’ which means ‘time’. While ‘time’ is
a physical concept, ‘tense’ is a grammatical concept. Verbs are words that indicate action. Every action
takes place at a specific time; it might be completed in the past, may be an ongoing action, may be
taking place at the time of speaking or may take place in the future. Tense indicates the time of the
action. Hence, the correct and appropriate use of tense is important while teaching and learning English.
There are three basic tenses — the past tense, the present tense and the future tense.

2. A.2 The Importance of tenses in English

Tenses in English are the most important elements in English grammar. Knowledge of tenses
enables second language learners to construct grammatically correct sentences and express the
precise meaning that they want to convey. Tenses help to describe the time of actions that take place.

2. A.3 Visual Aids in Teaching-learning

Teaching aids are of three types — audio, visual and audio-visual. According to Rautrao (2012) the
interest of students as well as teachers increases when visual aids are used. Visual aid is, as Stevick
defined it, “anything visible which helps your student master the language more quickly or
more accurately”.

Visual aids are stronger than audio aids. They include pictures, charts, diagrams, graphs, tables,
sketches, films, and actual presentations. An image of a visual can remain on the mind’s eye for a long
time. Visual aids help learners to retain what is visualized. Visual information is more engaging.
Ngonyani (2018) stated that teachers consider the use of real objects as important in teaching and
learning process.
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2. A.4 The Characteristics and Advantages of Visual Aids

Visual aids are of 3 types according to F. L. Billows (1968). Two-dimensional visuals aids are charts,
pictures diagrams, figures etc. Three dimensional visuals aids include models, puppets, mimes,
gestures of teachers and students etc. The third type of visual aids are any other aids that can be seen
with the eyes like films, videos etc.

Visual aids help to clarify concepts. Abstract concepts can be made clear through visuals. Showing
the picture of something that is beautiful or a beautiful artefact enables the learners to understand the
abstract term ‘beauty’.

Showing the picture of a railway station immediately enables a learner to imagine the crowd and
commotion on a platform. Description in words would fail to create an exact picture and a very lengthy
description would be necessary. Thus, visuals save a lot of time spent in description and explanation.

A concept like melting of ice can be easily understood from a demo rather than through description.
Words, explanations, and descriptions are supplemented by visuals. PowerPoint slides prove to be more
effective in classroom teaching since they can be enhanced by visuals like pictures, videos, graphs,
photographs etc. Feleshi, (2014) also reported that planned and well-prepared slides motivate students
and retain their attention because they elaborate the presented information. Time-lines enable
understanding the use of tenses. Glancing at a timeline clarifies where and how a particular tense must
be used. This article tries to prove the success of time-lines for enabling students to understand tenses
by themselves.

“There are numerous benefits of visual arts in education for young children, ranging from sensory
exploration to the exercising of the imagination. However, visual arts are not granted the high value and
serious consideration that they deserve in the school curricula and are not fully appreciated by the
community” (Buldu & Shaban, 2010 p.1).

A graphical representation of rainfall in 10 consecutive years becomes clear in a glance rather than
through words. A timetable is another common visual that is convenient and time-saving. Such visuals
can be indirect yet effective. They can be suggestive, mocking, or implicative. Icons are also visuals that
can be interpreted even by those who cannot read and write. Icons are used on cell phones and other
digital devices. Road signs are visuals that are understood universally. Thus, we find that visuals play
an important role in daily life and can be effectively used for teaching learning purposes.

2. A.5 Self-Learning Material

Although teaching by teachers or instructors is the commonest method in education, self-learning
material is preferred in many situations, especially when the students are employed full-time or part-
time. Very often, taking admission in a college, travelling to a place far from the home town, staying in
a hostel etc. is expensive and may not be feasible for several reasons. Hence, in modern times, distance
learning has become popular. In the distance learning mode, students are provided with specially
prepared material. They can read and learn on their own. Students can learn at their own pace and
convenient time.

In a similar way, visual material can be used for self-learning. It does not require a mediator or
intervention of any kind. Dr. Jayaram K. and Dorababu K. (2015) clearly state in their article that “SLMs
include all the material prepared to stimulate independent study/learning. The learners in distance
education have less contact with either the institution or the tutor, and depend heavily on these specially
prepared learning materials (p 21929).”

Gbenoba and Dahunsi (2014) also note that “customised, self-instructional materials are at the heart
of instructional delivery in Open and Distance Learning.

SECTION 3
Methodology and Procedure

This section will deal with the method used for carrying out the research and the detailed procedure
for analysis of the data collected.

3.1 Method

The experimental method is used for collecting primary data. Qualitative data is gathered through a
questionnaire. 50 students studying in the fourth-year college of Education in Iraq, Al Mansour
University, were selected for the experiment. The sample was purposive. The single group pre-test/
post-test design was used.
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3.2 Design and Procedure

Table 1. Single Group Pre-test / Post-test design

Step 1 Step 2 Step 3
Online pre-test Implementation of self-learning | Online post-test
course

The students had knowledge about the use of English tenses. A pre-test was conducted to test their
knowledge and awareness about the correct use of English tenses. The test was conducted online. This
was followed by the teaching programme using visuals for teaching the tenses.

A programme was prepared using visuals. It was divided into 4 parts, each part dealing with one
form of the Present tense. The tense forms were presented through time-lines. In addition, an
explanation of the use of each form was given in the form of notes along with sufficient examples. Two
exercises were provided for the purpose of practice. Ideally, each programme would be completed within
an hour. Each practice session would require maximum 30 minutes. However, the students were asked
to complete the programme at their own convenient pace. The maximum duration given was one month.

All this material was self-explanatory and prepared as self-learning material. The material was given
as both soft and hard copies and the students could choose any mode which they found convenient.
Singh (2005) states that any device which by sight... increases the individual’s experience beyond that
acquired through reading is described as a visual aid.” (p. 78)

A questionnaire was distributed to the students to find out their opinion about the understanding and
difficulties regarding tenses in English and their reactions to the visuals-based programme for teaching
English tenses.

3.3 Questionnaire (the Students Responded Whether They Agreed, Disagreed or Partly Agreed
with the Following Statements)

1. English tenses are difficult to understand.

2. The use of each tense is best understood through examples.

3. lwould prefer an explanation of the use of English tenses.

4. There is no need to teach tenses — they can be understood automatically through use of
language.

5. Itis essential and important to understand the use of tenses.

6. | am sure that | use correct tense forms while speaking and writing in English.

7. |1 don’t care much about the tense that | use as long as | can convey my message
unambiguously.

8. The visual method is interesting and useful.

9. The visual method is clear and easy to understand.

10. The visual method enables self-learning; hence it is convenient.

SECTION 4

4.1 Data Analysis

An online pre-test was conducted in order to assess the knowledge of the students regarding the use
of the 4 forms of the Present Tense in English. The test consisted of 10 questions, each carrying 1 mark.
Every correct answer was given one mark and every incorrect answer was given a zero. Only errors
related to the use of the correct verb form were considered; other errors like spelling mistakes, capital
letters, punctuation marks and other grammatical elements were ignored.

4.2 Statistical Calculation

Table 3. Table showing Meana and SD in pre-test and post-test

Group Pre-test Post-test
Mean 5.14 7.38

SD 1.20 1.26
SEM 0.17 0.18

N 50 50

Confidence level:

Difference between mean of pre-test and mean of post-test: - 2.24

t=10. 1587
df =49
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Standard error difference = 0.221

P value and statistical significance

The P-value is less than 0.0001

This difference is statistically very significant

Hence, the visual based self-learning method proves to be highly effective compared to the traditional
method.

Observations

Scores in the pre-test show that very few students scored more than 50 percent marks whereas in the
post-test, very few students scored less than 50 percent marks. In the pre-test, not a single student
scored 10 out of 10 marks while in the post-test, 3 students scored 100 percent marks. a statistical
comparison of scores in the pre and post-tests shows significant difference, proving beyond doubt the
success and effectiveness of the visual method for teaching tenses in English.

4.3 Observations

Table 4. Table showing Responses to the questionnaire

Question Agree Partly Disagree
agree

1. English tenses are difficult to understand. 33 10 7

2. The use of each tense is best understood through 26 20 4
examples.

3. I'would prefer an explanation of the use of English tenses. 12 6 32

4. There is no need to teach tenses — they can be understood 2 22 26
automatically through use of language.

5. It is essential and important to understand the use of 41 5 4
tenses.

6. | am sure that | use correct tense forms while speaking and 5 33 12
writing in English.

7. 1 don’t care much about the tense that | use as long as | 20 16 14
can convey my message unambiguously.

8. The visual method is interesting and useful. 44 5 1

9. The visual method is clear and easy to understand. 38 7 5

10.The visual method enables self-learning; hence it is 28 7 5
convenient.

Observations

The number of students who agree, partly agree, or disagree with the statements in the questionnaire
was tabulated and analysed. Maximum number of students agree that mere explanation of the use of
tenses is not very helpful, that English tenses are difficult to understand and that examples are more
helpful than explanation. Maximum students also show an inclination towards the use of visuals and
self-learning through visuals. They find it more convenient. One of the reasons for favouring the self-
learning method is, that at college level, students hesitate to admit that they are not confident about the
use of tenses and thus hesitate to seek guidance or instructions. They prefer to take efforts, learn on
their own and at their own pace and convenience.

SECTION 5 - Conclusion, Major Findings, Suggestions and Recommendations

5.1 Major Findings

e Visuals in the form of pictures and time-lines can be prepared and used as self-learning
materials for understanding the use of English tenses.

e  Students prefer learning on their own at the college level, something that they have been taught
at school level but about which they lack confidence.

e Itis a matter of clarifying doubts rather than learning, hence the self-learning mode is preferable.
The visuals can be used on screen or in hard copy. They can be referred to at any time.
Visuals save a great deal of time spent on explanation and examples.
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5.2 Conclusion

A comparison of scores in the pre-test and post-test clearly shows that college level students can
make use of self-explanatory visuals to understand, confirm or re-check their knowledge about the use
of tenses. Sometimes, students have doubts regarding few tenses and not all. In this case, they can
refer only to selected visuals and save time learning all tenses. Sometimes, they only want to make sure
that their knowledge is correct so they can quickly refer to the necessary visuals. If they have little or no
knowledge, yet, the self-explanatory visuals help them to understand verb tenses.

Hence, it can be concluded that visuals in the form of time-lines, complemented occasionally by
pictures, can be extremely useful as self-learning material for college level students, whatever their
status regarding the knowledge of tenses.

5.3 Suggestions and Recommendations

A similar study can be carried out by preparing customized visuals for all levels. For younger
students, they must be prepared as teaching aids or teaching materials.

A plan for all the tenses can help teachers as well as students to teach and learn the use of correct
verb tenses forms.
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Abstract

Content and Language Integrated Learning (CLIL) promotes teaching grammar in the cultural context
of its use. While video games offer an ideal medium for such lessons, the potential of CLIL in teaching
dead languages is largely untapped. This paper examines a module of Brendan’s Voyage, an online
game under development for teaching medieval French through twelfth-century narratives. Supported
by the National Endowment for the Humanities, Brendan’s Voyage represents a fresh approach for
educators teaching extinct languages with modern methodologies.

We focus on module 3, which introduces players to key present tense verbs in medieval French. Instead
of direct grammar instruction, the module uses games set in a twelfth-century marketplace connected
to Henry I's French-speaking court. Players immerse in the era's multilingualism, encountering
languages like Catalan, Dutch, and medieval French. As they learn essential verb forms, they also
engage with a historically authentic backdrop, highlighting the era's linguistic diversity and narrative
traditions.

Brendan’s Voyage captures CLIL's essence by immersing learners in a cultural setting while teaching a
dead language. Given that time travel is unfeasible, the game provides a virtual immersive historical
experience, allowing players to interact with diverse characters and hear the language in historically
recreated contexts. This method is expected to boost learner motivation. Brendan’s Voyage is a novel
CLIL application, enriching the learning journey for dead languages through immersive experiences.

Keywords: immersion, CLIL, multi-lingualism, game-based learning
1. Introduction

Content and Language Integrated Learning (CLIL) has stressed the importance of teaching grammar
through the study of the cultures in which a language is spoken and written [1]. CLIL approaches
combine subject-area learning with target language acquisition, engaging learners and requiring them
to situate their language skills within a complex and challenging matrix, often immersed in the target
culture. Video games and other digital immersive environments are well suited to achieve this goal [2]
[3] [4], but unfortunately CLIL-compliant games are rare, even for modern languages. For instance,
Slime Forest Adventure teaches elements of the Japanese language, but the game mechanics (killing
slime and rescuing a princess) provide an engaging and gamified experience that does not allow
students to understand Japanese culture better or combine language learning with subject-area learning
[5]. Playing commercial off-the-shelf games (such as Call of Duty) in the target language has allowed
modern language learners to immerse themselves in a language experience. These games arguably
offer contextualized language learning, but to have a truly effective CLIL experience, learning within and
about the target language culture is essential. The ability to change the target language of the game
necessarily flattens the target culture to one that approaches the culture of game production. Learn
Japanese RPG: Hiragana Forbidden Speech is an example of a modern language-learning game that
recognizes and addresses this problem by leveraging the worlds of Japanese anime [6].

Even a flattened cultural experience is not available for many languages, and the potential of CLIL
to teach dead languages is still vastly underexplored. To that end, we explore one learning module of
Brendan’s Voyage, an online video game designed to teach medieval French language through a series
of learning activities that immerse the player within culturally significant tales from the twelfth century in
which the target language evolved. In development with support from the National Endowment for the
Humanities, Brendan’s Voyage offers a scalable model for other teachers of dead languages and past
cultures who look to revolutionize their pedagogies and increase learner motivation [7] through modern
language learning, acquisition, and teaching paradigms.
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2. Materials and Methods

2.1 Brendan's Voyage Overview

Brendan’s Voyage is composed of five successive modules that initially position the player in the
French-speaking court of Lady Adeliza of Louvain, the twelfth-century figure who commissioned the
translation of the Brendan tale from Latin into Anglo-Norman French. In module one, the player meets
the queen in her palace and learns basic greetings and vocabulary in Anglo-Norman. These basic
language learning goals are accomplished through cultural immersion activities, from learning about
female patronage of medieval poetry to discovering the importance of Saint Brendan for twelfth-century
English culture. Having received a commission from the queen to translate the Brendan story into Anglo-
Norman, the player proceeds to a monastic scriptorium in module two. Here, a monk helps the player
acquire a more expansive Anglo-Norman vocabulary while the player learns elements of medieval
manuscript production. As with module one, this portion of the game realizes CLIL’s goal of offering
language instruction through immersion in the target language’s culture. Module three, discussed below,
conveys the player to a medieval market.

Modules four and five take place in ancient Ireland where the player is magically transported within
the story of St. Brendan. These final modules advance the player’s learning of Anglo-Norman while
incorporating exposure to Late Antique Irish monasticism and maritime voyages as imagined by later
medieval audiences. Thus, the game unfolds in two phases: the first modules conduct the player through
the world of the Brendan story’s material production in the Middle Ages; by contrast, the final modules
allow a glimpse, however fanciful, of the much older Irish world that constitutes the narrative of the
Brendan poem. These two phases of the video game present two distinctive medieval cultures that
shape the learning environments of the game’s language learning activities.

2.2 Multilingual Immersion in the Twelfth Century

One of the main cultural priorities animating the game design is to expose players to the rich
multilingualism of twelfth-century English life. This goal becomes explicit in module three, which invites
players to explore a medieval market within the walls of Lady Adeliza’s palace. Having been tasked with
translating (and transcribing) the Brendan tale from Latin into Anglo-Norman, the player must now
acquire the necessary items for the task such as ink ingredients. Working with our video game design
counterparts at Causeway Studios, we prioritized an environment that would reflect the multilingual
setting of medieval English markets. As in the contemporary world, medieval markets formed a nexus
of global trade where sailors, merchants, and artisans would conduct their business in a range of
languages. To take just one example, lapis lazuli appearing in medieval manuscripts was famously
sourced from Afghanistan [8]. This fact is explicitly incorporated into the gameplay. At one point during
the module, the player purchases ingredients from different stalls requiring the player to read a letter
from a merchant indicating his purchases of Tunisian spices and Afghani lapis lazuli.

As this example illustrates, the many commercial goods of medieval markets signified the diverse
destinations and sources of these objects and their vendors, necessitating a corresponding diversity of
global languages. Such multilingualism also characterized medieval literary translation and production,
which is prominent in the story of St. Brendan. In addition to the Anglo-Norman translation, the original
Latin poem was translated into a host of other languages including Catalan and Old Dutch [9]. We
wanted the experience to reflect the multilingual history of the source text while simultaneously
illustrating the linguistic diversity of the medieval market. As a result, players encounter greetings in
Anglo-Norman, Catalan, and medieval Dutch while moving about the market stalls. While no activity
within the module asks the player to comprehend the vocabulary of these other languages, the user is
still valuably immersed in authentic linguistic exposure to diverse languages that typified medieval
commerce and textual transmission alike.

This environment of immersive multilingual and multicultural exposure frames the module’s explicit
task of learning simple present tense conjugations for key Anglo-Norman verbs (such as "to buy") as
well as relevant vocabulary. The commercial vocabulary is itself derived from the Anglo-Norman
Brendan text, featuring nouns like candle, wax, and wood. The game script also incorporates precious
stones like amethyst which are prominently featured in the story of St. Brendan [10]. This approach
ensures that the modular vocabulary is not arbitrary but instead reflects key terms that are culturally
significant to the narrative culture informing the game design. Players of the video game—be they
scholars or students—are prepared to use their new language knowledge as a tool to interact with a
particular story and an authentic manuscript tradition.

For example, in module three the player converses with a merchant, explaining the need to purchase
supplies for manuscript transcription. The merchant replies that he has all the supplies needed for such
a long task, including candles and oil. Then the merchant offers food for the task ahead: “I will bring you
enough provisions and | will find you a great abundance of meat for the long days ahead!” The
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expressions “| will bring you enough provisions” and “I will find you a great abundance of meat” are both
lifted directly from passages in the Anglo-Norman Voyage of St. Brendan the Abbot. When the player
hears the expression De viande je vus truverai plentét grande (I will find you a great abundance of
meat), the player receives comprehensible linguistic input directly sourced from an authentic text in the
medieval target culture.

2.3 Multilingualism Matters

This multilingual approach works against any stereotype of the Middle Ages as a time of linguistic
purity. It is well established that many nationalist groups in Europe and the United States have
perennially fashioned false narratives of cultural and linguistic purity attached to medieval cultures [11].
This construal of the Middle Ages cannot withstand historical scrutiny given the extreme diversity of
complex languages and cultures that saturated medieval environments (such as England in the twelfth
century). Despite the historical evidence contradicting these nationalist appropriations of medieval
pasts, the stereotypes persist. Using CLIL as a guiding pedagogical framework, Brendan’s Voyage
emphasizes medieval multilingualism to reclaim a historically informed account of cultural diversity
within medieval cultures. CLIL has been known to increase “positivity towards plurilingualism and
pluriculturalism” since the 1990’s [12]. Our video game builds on these past successes in the
contemporary language classroom. Foregrounding multilingualism in Brendan’s Voyage extends CLIL’s
demonstrated uses to help combat nefarious stereotypes through dead language instruction.

3. Conclusion

The Middle Ages, often misconstrued as a monolingual era, was, in fact, linguistically diverse.
Brendan’s Voyage, drawing inspiration from the CLIL framework, offers an accurate portrayal,
challenging prevailing myths. By spotlighting medieval multilingualism and the intricate ties between
language and culture, the game stands as a testament to the value of plurilingualism in education and
asserts the importance of integrating language learning with its cultural and historical context.
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Abstract

The paper examines the implementation of the European project CAMPS, funded by the European
Commission, by the EuroED primary school in lasi, Romania and educational institutions from Ireland,
Italy, Spain, and Romania. The project relies on the Content and Language Integrated Learning (CLIL)
approach used in primary schools. Applying the method in primary school is quite novel, while it is
currently mostly applied in secondary schools. Since language studies have increasingly shown that
foreign languages can be learned more easily at a younger age and the CLIL methodology favours the
language learning process, the CAMPS project aims to develop awareness of the importance of the
CLIL methodology for primary schools. The project examines how to incorporate CLIL into school
curricula with an emphasis on the arts and music. It also looks at its practical applications, advantages
over conventional approaches, and additional value. The project offers a trustworthy and accessible e-
course in methodological training that can provide knowledge and expertise with the CLIL methodology
and easy and effective access to CLIL teaching tools for primary school teachers. The article provides
an overview of the project's goals, target groups, and key findings while illustrating the methodology. It
also provides details on the online training programme, which is accessible from a specific e-learning
platform.

Keywords: CLIL methodology, primary school, e-training course, teachers
1. The European Context and the CAMPS Project

Education has faced numerous challenges since the 1990s including mobility, internalization of
education, and technological advancement. The demands of Europe's multiculturalism and
multilingualism press hard on schools. Students need new competences to adapt to new circumstances,
where foreign languages, arts and sciences have vital significance. The Content and Language
Integrated Learning (CLIL) method satisfies these demands by encouraging the integration of language
study into other curriculum subjects. Teachers utilizing the CLIL method teach the content of a subject
through the medium of a language other than the student’s mother tongue; thus, language becomes a
helpful means of instruction and not an end in itself [1].

According to the CLIL method, the learning of the second language happens in meaningful contexts
just as the learning of the mother tongue does. Language acquisition does not proceed in the
conventionally progressive manner. Rather, language structures are taught to learners because they
are essential to the learning material. The chosen topic, communication, cognition (thinking abilities),
and culture (the cultural component of the lesson) are all used in the CLIL activities. CLIL offers
opportunities for students to use languages effectively while learning them. All subjects can be taught
through foreign languages: mathematics, physics, chemistry, civic education, biology, geography, arts,
music or history [2, 3, 4].

The CLIL approach has proven to be successful for encouraging students to further develop their
linguistic and scientific literacy. Cultural awareness, language proficiency, improved motivation are all
advantages of CLIL. The development of new methods for language learning has piqued Romania's
interest [5]. English, German, French and Spanish are the main languages taught in Romania. If
teachers' qualifications and budget permit, at parents’ or students’ request CLIL may be provided at the
primary, lower secondary, and upper secondary levels of education in private schools as well as optional
classes (mathematics, physics, and chemistry in a foreign language) in state schools. Programs that
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encourage students to study languages are very appealing to parents. Parents embrace CLIL because
they are certain of its advantages. Students are more prepared for the workforce since CLIL classes
teach in a manner that is similar to real-world employment. Additionally, CLIL students are exposed to
the constructivist method of learning and will be better adapted to collaborate in groups in the workplace.

Despite the fact that CLIL is acknowledged to have advantages and that it plays a significant role in
language teaching, there are just a few schools that benefit from the program. The CAMPS project's
results bridge several significant gaps by developing an online course for primary school teachers, CLIL
resources, as well as best practice samples. The CAMPS project looks at how to integrate CLIL into the
curricula in primary schools with a focus on the arts and music.

2. The CAMPS Project

2.1 The CAMPS Project’s Objectives
Since language studies have shown that foreign languages can be learned more easily at a younger
age and this seems to be the case for foreign languages learned and taught through the CLIL
methodology, the CAMPS project aims at increasing awareness of the significance of the CLIL
methodology for primary schools.
The specific aims of the project are:
e To offer primary school teachers substantial training to enable them to create content in English
suitable for their children
e To provide teachers with CLIL based video lessons in English focusing on Arts and Music as
samples of best practice to follow
e To raise awareness of and promote the CLIL methodology at the primary school level through
motivational case studies

2.2 The Project’s Partnership

The CAMPS project's challenges need a multinational approach to be solved. The partnership is
made up of primary schools (EuroEd Primary School, lasi, Romania and the IC Pier Cironi, Italy),
language teachers’ associations (LEND - Lingua e Nuova Didattica, Roma, IT), education, research
and training institutions/organizations (Pixel, Florence, Italy and Universal learning systems, Dublin,
Ireland) and local government officials (The Guadassuar Town Council, Spain). These institutions
promote the European dimension of education encouraging innovation, multiculturalism and
multilingualism, engaging children and citizens in active participation in community social life and
exploiting the best potential of ICT for education and training.

2.3 Target Groups

The project targets primary school educators, principals, parents, and children. Teachers at this level
are less fortunate than teachers at higher levels in terms of the accessibility of training, materials, tools,
and general resources online and, therefore, it makes sense to focus on them.

2.4 The CAMPS Project’s Results
The key subjects and their subtopics to be handled when devising the main structure of the
deliverables were determined by a mixed team of teachers, trainers, and technicians working within the
project consortium in order to produce the project's results.
The main project deliverables are:
e An online training course which makes use of digital solutions to enhance the accessibility and
usability by primary school teachers
e A collection of video lessons on specific Arts and Music topics
e A database of CLIL case studies illustrating direct experiences of CLIL experts, primary school
teachers, primary school decision-makers, and policymakers in the field of education

3. The Online Course

3.1 The Content of the Online Course

The online course is the main result. It offers priceless insights into useful methods and resources
for CLIL teaching. The online training course is structured into five modules. It provides an introduction
to the CLIL (Content and Language Integrated Learning) methodology and focuses on teaching Arts
and Music in primary school by using a foreign language, English. The online course also supplies
primary school teachers with the skills for self-assessing their CLIL knowledge.
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The Online Course includes the following chapters:

Introduction

Module 1 explains the CLIL Methodology for Primary Schools. CLIL is related to all forms of
education in which subjects are learned through a foreign language (L2). As a general term,
CLIL is frequently applied to a range of distinct educational techniques. This module promotes
numerous methods and tactics that are essential to introducing and using CLIL in primary
school. This module examines how to create a CLIL environment in primary education based
on Vygotsky's idea of a dialectic approach to language and learning, in which a child's need to
learn more languages grows as a result of the child's increased language proficiency.

Module 2 makes use of the most common teaching practices among primary school teachers
and instructs teachers how to use them with a CLIL focus. Another focus is on approaches and
the techniques to scaffold learning in CLIL classes.

Module 3 focuses on assessment and provides teachers with suitable tools to self-assess their
knowledge and skills.

Module 4 examines the practical uses of CLIL, its advantages over traditional methods and
gives solid suggestions as to how to integrate them into the school curricula with an emphasis
on arts and music.

Children can study two or more school subjects using CLIL since interdisciplinary knowledge,
understanding, and skills must be pre-learned for learning to occur. Additionally, certain learning
techniques including active, experimental, digital, cooperative, learning via discovery, and task-based
learning are supported by CLIL in primary school. Tasks must be selected, and the choice of resources
depends on the activities to be carried out, once the teacher has identified the topic to examine and
which abilities are going to be developed.

Teachers are also given links to open educational resources that can be tailored to the aims of the
lessons. Lesson plans for teaching English while teaching the arts, music, and other subjects are also
available to teachers in this module. The lesson plans for online instruction include the learning
objectives, visual or auditory resources, step-by-step activities to achieve the objectives, and information
about the students (Figure 1 A lesson plan).

Figure 1. A lesson’ plan

Lesson Plan

Module 5 not only provides teachers with materials and lesson plans but also helps them to create
their own materials.

3.2 Teachers’ Feedback
The feedback we got was positive. Thus, in their opinion, the project's modules helped teachers to:

find ideas and activities for developing CLIL art and music projects

give relevance to the curriculum (if the content is relevant to the students, their motivation to
learn will be sustained);

provide active and experiential learning for pupils

work with pupils through English, to develop projects in drawing, art, craft, design, and music;
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identify and analyse the language demands of their curriculum

adapt target language materials

design CLIL art activities to support pupils in their CLIL learning;

use visual language as support for the 4Cs

plan and deliver CLIL art lessons with confidence

increase and diversify the way they implement learning activities with children

encourage the development of a new type of teacher focused on children and better prepared
for challenges

e use better strategies/activities to teach children

o follow best practices and adapt them to their own context

4. Future Developments

The future development of the project focuses on providing teachers with suitable best practice
examples to follow as well as with materials to enable primary school teachers to improve their teaching
methods, stimulate children’s motivation and create their own resources tailored to their children’s
needs. All the project’s outputs will be piloted in schools and modified to meet the needs of teachers
and children. The project partners will create:

e A collection of video lessons on specific Arts and Music topics being taught in English by

teachers who are native speakers

e Adatabase of case studies with which the project partners will collect direct experiences of CLIL

experts, Primary school teachers, Primary school decision-makers, and policymakers in.

5. Conclusions

The project's goal is to provide teachers with training and innovative teaching tools that help them
introduce and develop the CLIL Method with primary children. The project increases teachers'
understanding of the value of CLIL and the role that school topics and foreign languages play in
education. CLIL programmes motivate children to learn languages by using them for real practical
purposes. They also develop children’s tolerance and respect for other cultures. Given the current
challenges of distance and digital teaching and learning, the project aims to strengthen the profiles of
educators, empower and equip them with essential and logically structured digital open educational
resources, which are necessary for the development of primary school children.
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Abstract

Throughout the years, higher education instructors have adopted textbooks that would be used for a
determined number of courses; in my experience, we use one textbook for two semesters, or the
equivalent of one year. Students pay a significant amount of money for those textbooks, and personally,
| feel obligated to use them in their totality, covering every chapter. However, are we really benefiting
our students in doing so, when research has proved the student will learn in a natural order, no matter
how we teach them? After a few semesters facing highly motivated students who were frustrated after
not being able to understand the use of subjunctive in their 2"dsemester of Spanish, as a department,
we decided we needed to do what was best for the students. We started an OER (open educational
resources) project. This paper is the result of our experience.

Keywords: OER, open education, material development

1. Introduction

1.1 Background and Context

In higher education, textbooks have long occupied a central role in the learning process. Traditionally,
higher education instructors have relied on these printed books as the primary source of knowledge
dissemination. For decades, students have been required to invest substantial amounts of money in
acquiring textbooks, often serving as the foundation for coursework in multiple semesters. The use of a
single textbook for two consecutive semesters or, equivalently, an entire academic year, has been a
common practice in language learning.

This practice, however, raises several crucial questions. Does the utilization of these textbooks
genuinely benefit students? Is the cost, which is often a financial burden on students, justified by the
educational gains derived from these textbooks? These questions have prompted educators to reassess
the efficacy of this longstanding approach to pedagogy.

The cost of textbooks has consistently risen, adding to the already substantial expenses of college
education. These expenses can be particularly daunting, especially for those from lower-income
backgrounds, and may deter students from purchasing required materials, impacting their learning
experience.

Despite this economic strain, the conventional belief has been that textbooks serve as a
comprehensive resource for students. Instructors often feel compelled to utilize these textbooks in their
entirety, especially when the price cost is so elevated. However, are we really benefiting our students
by doing so? If we look in detail our textbooks, there is content in there that research has proved the
student will not learn. Krashen’s Natural Order Hypothesis states that language learners will get content
following a natural order, no matter in what order or what we teach them.

Hence, an additional challenge emerges from the real-world experiences of educators. Instructors
have encountered highly motivated students who, despite using the recommended textbooks, find
themselves frustrated due to their inability to grasp certain concepts or skills. | have faced highly
motivated students who were deeply frustrated after not being able to understand the use of subjunctive
in their 2nd semester of Spanish. This anecdote illustrates the very real, practical challenges faced by
instructors when traditional textbooks do not align with the needs and progress of their students. This
brings to the forefront concerns about whether textbooks genuinely align with how students learn best.

Utah Tech University and its Spanish faculty reevaluated their approach to course materials. This
reassessment led to the exploration of alternative strategies, including the adoption of Open Educational
Resources (OERS).
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2. Methodology

2.1 Review of Course Learning Outcomes (CLOSs)

Driven by our concern for our students, and by their frustration, we decided to take action. The
situation demanded a thorough examination, encouraging us to analyze of our first-year courses.

We decided to assess our CLOs to realistically determine if the alignment of these outcomes with
the proficiency standards by ACTFL were adequate. Our CLOs aimed for our students achieving Novice-
Mid proficiency by the conclusion of Span1010 and rising to Novice-High upon the successful completion
of Span1020. In the end, we all agreed: our existing CLOs were indeed suitable for our courses, and
the pursuit of proficiency standards appeared to be realistic.

So, if the CLOs were not the problem, the next natural step was to analyze our textbook.

2.2 Assessment of Available Materials and the Decision-making Process for OERs

The real turning point in our journey occurred as we examined the textbook that had been used in
these courses. It was full of content that exceeded the linguistic capacity of our students. This discord
between textbook content and student readiness was the reason behind our students’ frustration.

In search of an alternative, we evaluated other textbooks. However, most textbooks we explored also
presented this challenge. We were left puzzled by the insistence on introducing complex subjunctive
structures in the second semester when our students were still mastering basic present tense.

This realization led to a significant shift within our Spanish faculty. We understood the need to adjust
our course materials to better suit our students' language development stages.

At this point, Utah Tech University was shifting towards OERSs, and | was developing a textbook for
another course; so, we discussed what OERs were. These are educational materials that reside in the
public domain or have been released under an open license, which permits free access, use,
modification, and sharing. These materials encompass a broad spectrum, ranging from textbooks and
lecture notes to multimedia content, simulations, and assessments. OERs are celebrated for their
accessibility and affordability, offering students and educators a wide variety of resources without the
constraints of traditional copyright restrictions.

2.3 Different Commitment to OERs and Faculty Buy-in

Incorporating OERs into a curriculum has different levels of commitment. Faculty can opt to adopt
existing OERs, utilizing them as they are, with minimal modifications. They may also choose to adapt
OERs, customizing the content to align with their teaching methods and course requirements. Lastly,
faculty can embark on the creation of OERs from scratch, crafting tailored educational materials. Each
approach offers a unique set of advantages and challenges, allowing educators to make deliberate
choices based on their pedagogical goals and resources.

The role of faculty in endorsing and integrating OERs is fundamental. Faculty members are not
merely adopters but curators of educational materials. Their active involvement in identifying suitable
OERs, whether for adoption, adaptation, or creation, can drastically influence the trajectory of OER
integration. Faculty buy-in is essential for the widespread adoption of OERS, as their expertise and
advocacy can spearhead institutional efforts to promote open education.

So, the Spanish program faculty as a group searched for OERs that already existed for Beginning
Spanish. To access OERs within our institution, we utilized Pressbooks, which serves as a repository,
offering a user-friendly interface for creating, adapting, and publishing open textbooks and educational
materials. We narrowed our focus to two available textbooks, [1] and [2], conducting a thorough
examination of their contents.

2.4 Development of Essential Concepts, Grammar, Vocabulary and Cultural Aspects

A critical aspect of course design lies in the development of content that not only aligns with CLOs
but also resonates with the specific needs of students. In this context, the creation of a list encompassing
essential functions, grammar points, vocabulary, and cultural aspects was a pivotal component in
ensuring that students receive a tailored and enriching educational experience.

We embarked on this endeavor, pooling our expertise to compile a catalog that would be instrumental
in shaping our curriculum. However, this endeavor presented a unique challenge: the envisioned list
seemed to surpass the intended proficiency levels outlined in the CLOs. A moment of reflection ensued,
leading to a collective decision to embrace the comprehensive list, recognizing it as the blueprint for our
ideal 1st-year-Spanish.

To bridge the gap between this comprehensive list and the intended learning outcomes, we color-
coded each element based on its alignment with the selected OER textbooks. This meticulous process
involved cross-listing the list with the CLOs, ensuring that every element was deliberately connected to
the proficiency goals. This step was integral in tailoring the materials to the unique needs and proficiency
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levels of the students, as the color coding allowed for a clear understanding of which concepts and
resources were readily available in the chosen OER textbooks.

By aligning our curated list with the available OER materials, we ensured that the course materials
resonated with the students' proficiency levels. The act of color-coding provided a practical guide for
instructors, allowing them to streamline their teaching approach, focusing on the elements that were
readily available while supplementing areas where OER resources were lacking.

2.5 Details of the Adaptation and Expansion Process

For Spanl1010, we decided to adopt the existing OERs we analyzed, recognizing their value.
However, understanding the need for customization and the alignment of content with the
comprehensive list of essential content, we also decided to adapt them. This involved enhancing the
OERs with supplementary materials tailored to the students’ needs. These materials were brought to
the classroom to amplify the learning and exposure to Spanish.

For Span1020, in contrast, we chose to create OERs from scratch. Even though the selected OERs
were providing content for this course, the fact that language teaching is usually based on recycling and
spiraling, made it hard to make a clear distinction between what faculty in 1010 would use, and what |
could solely use for 1020. The fact that 2 different professors were teaching 1010, and only | would be
teaching 1020 facilitated this decision. | carefully design course materials that specifically met the
proficiency levels and learning objectives of Span1020. Simultaneously, | ventured into the realm of
adaptation, leveraging available resources from the internet. The integration of external resources, such
as online articles, videos, and interactive activities, allowed for a dynamic and comprehensive learning
experience. These resources were selectively curated and fine-tuned to align seamlessly with the
course's learning outcomes.

Link to Span1020 OER - https://uen.pressbooks.pub/span1020/

The integration of OERs and internet-sourced materials was not only cost-effective but also tailored
to the needs of the students. It exemplified the potential of open education, where the boundaries of
traditional textbooks are transcended to offer a rich and diverse learning experience. The process
underlines the adaptability of educators in embracing a blend of curated OERs and supplementary
internet resources, championing a modern approach to Spanish language education.

3. Lessons Learned and Future of the Project

3.1 Challenges and Areas for Improvement

One notable challenge was the involvement of multiple professors. While this collaborative approach
held immense potential, it also posed the difficulty of creating a cohesive, "traditional looking" textbook.
In the case of Span1010, this challenge was more pronounced. The Span1020 course produced a more
cohesive and connected textbook, mirroring the needs of our students, since | was the sole instructor.
This experience underscores the importance of synchronized collaboration and offers lessons for future
multi-professor projects.

3.2 What Could Have Been Done Differently

In retrospect, we recognize that more time for analysis, discussion, and workload division among
faculty would have been beneficial. Our journey was marked by the spirit of experimentation, as we
ventured into uncharted territories with OERs. This "try-out” semester approach was undoubtedly a
learning experience, yet it also revealed the advantages of a more meticulous and considered planning
phase. Further, we aim to embrace this learning by allocating time for thorough deliberation and precise
distribution of responsibilities among the faculty, promoting a more cohesive and coordinated curriculum
development process.

3.3 Future Plans

The OER project is far from a static endeavor; it'll evolve after each semester. We have ambitious
plans to enhance its effectiveness. A key element is a focus on our students' experiences. We will
conduct surveys to gather feedback and insights, which will inform our continuous improvement efforts.
Student input will be instrumental in refining our OER materials.
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Abstract

The assessment of language skills plays a crucial role in language teaching and learning. Still, Burkina
Faso's absence of a standardized reference framework is a major challenge. This article explores the
issues in assessing language skills in this context. We highlight current shortcomings, including the lack
of common standards for assessing language skills, which have implications for language teaching. We
propose a needs analysis of language skills assessment in Burkina Faso, highlighting the obstacles
teachers and learners’encounter. We also examine international best practices in language assessment
to provide insights into how to develop a framework adapted to the Burkina Faso context. In conclusion,
this article argues for developing a standardized reference framework for language skills assessment in
Burkina Faso. Such a framework could not only improve the quality of language teaching but also
facilitate Burkina Faso's integration into the international language teaching community. This is a crucial
step towards strengthening learners' language skills through progress monitoring and feedback
mechanisms. This also paves the way for international collaborations and Internationalization at home
projects.

Keywords: Language skills assessment, Standardized reference framework, Burkina Faso, International best
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Introduction

The assessment of language skills plays a crucial role in language teaching. It is a cornerstone for
measuring learners' progress, identifying their specific requirements and guiding teaching methods.
However, in Burkina Faso, as in many other regions, the lack of a standardized reference framework for
language assessment constitutes a significant challenge for teachers, learners and educational
institutions.

This lack of a standardized reference framework raises fundamental questions about the relevance,
accuracy and fairness of language skills assessment in Burkina Faso. How do teachers assess learners'
language skills? To what extent are these assessments reliable and comparable from one institution to
another? More importantly, how does this affect language learning in a context where proficiency in
English, French and other foreign languages is increasingly essential for academic and professional
success?

This article intends to examine the language skills assessment in Burkina Faso comprehensively.
We will delve into the distinct difficulties that educators and learners encounter due to the absence of a
universally accepted benchmark. Furthermore, we will address the consequences of this deficiency on
the fairness and effectiveness of language education within the nation. Lastly, we will investigate
potential remedies, such as incorporating or embracing global standards, for this urgent issue in
language instruction.

1. Literature Review

Language proficiency assessment is an essential part of language teaching worldwide. It is a process
which measures an individual's command of a language, whether in an educational, professional or
social context. These assessments' results significantly impact learners' academic and professional
careers (1).

Standardization of language assessments is crucial to ensure their validity, reliability and
comparability. Standardized reference frameworks, such as the Common European Framework of
Reference for Languages or CEFRL (2), or, in the United States, the Proficiency Guidelines developed
by the American Council on the Teaching of Foreign Languages or ACTFL (3), have been developed to
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establish common standards for language assessment. They provide clear descriptors of language
skills, enabling more accurate and consistent assessment.

In Burkina Faso, the assessment of language skills faces unique challenges. The lack of a
standardized frame of reference makes language assessments subjective and heterogeneous
(4).Teachers develop their own assessment criteria, leading to bias and inconsistencies in results.
Furthermore, this limits the comparability of learners' language performance between educational
institutions.

The lack of standardization in language assessment profoundly affects language teaching in Burkina
Faso. Teachers find it difficult to define clear learning objectives, and learners can be confused by
constantly changing expectations (5). This situation can also affect learners' motivation and confidence
in their language skills.

Faced with these challenges, solutions are possible. The adaptation or adoption of international
reference frameworks, such as the CEFR, could provide an answer to the question of standardization
(6). In addition, in-service teacher training in the principles of language assessment could help improve
assessment quality.

2. The Current State of Language Teaching in Burkina Faso and the Challenges Teachers and
Students Face

The current state of language teaching in Burkina Faso is marked by several challenges concerning
the assessment of language skills. These challenges affect teachers and students and impact the
country's language teaching quality.

Firstly, it is necessary to note that Burkina Faso is a multilingual country, with several national
languages in addition to French, which is the official language. Teaching foreign languages, such as
English, is therefore essential to enable students to communicate in a globalized context, which explains
why the lack of a standardized reference framework for assessing language skills in these languages is
SO problematic.

In addition, teachers in Burkina Faso face challenges such as a lack of teaching resources and
appropriate assessment tools. They are often forced to use traditional teaching and assessment
methods that do not take account of students' specific language skills requirements.

For students, the lack of a standardized reference framework makes it difficult to assess and progress
in foreign languages. They need clear benchmarks to understand where they stand in terms of language
skills and to monitor their progress (7).

To meet these challenges, it is essential to develop assessment tools adapted to Burkina Faso's
context and train teachers in their use. In addition, integrating Information and Communication
Technologies in Education (ICTE) can provide more efficient and standardized opportunities for
assessing language skills.

3. Needs Analysis of Language Skills Assessment in Burkina Faso

The assessment of language skills plays a crucial role in language teaching. It makes measuring
learners' competence levels possible, guides teaching, and directs efforts at continuous improvement.

Assessment of language proficiency is an essential practice in language teaching. According to (8),
it refers to a systematic process of measuring and evaluating an individual's proficiency in a given
language, whether it is the mother tongue or a foreign language. This assessment aims to determine
the mastery of linguistic skills, particularly oral and written comprehension, oral and written expression,
grammar, vocabulary, pronunciation, etc.

The main purpose of language proficiency assessment is to provide accurate information about an
individual's level of language proficiency (9).This can be used for several purposes, including guiding
teachers in their teaching methods, adapting curricula, certifying language proficiency for academic or
professional purposes, and measuring the progression of language learning over time (10).

Various methods and tools for language proficiency, from standardized examinations to continuous
classroom assessments (11). These methods vary according to the aims of the assessment, the target
language, the age and level of the learners, and the resources available (1). The effectiveness of
language assessment lies in its ability to provide accurate and objective information about an individual's
level of proficiency, which can guide educational and professional decisions.

Language assessment is given new perspectives today with the democratization of artificial
intelligence (Al). When coupled with IA, the existing frameworks such as CEFRL and ACTFL are easy
to use both for language teachers and students. For example, ChatGPT will assess the level of any
given text according to the CEFRL guidelines and not only indicate the level of the text but also produce
a detailed explanation as to why the text conforms to the criteria that the CEFRL framework stipulates
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4. Proposal for a Reference Framework for Language Assessment in Burkina Faso

As we confront this issue, one must ask: is it more prudent to create an entirely new assessment
system or to draw upon well-established and globally recognized models? Our proposal advocates for
the latter, suggesting that the path to improved language assessment in Burkina Faso may lie in
adopting proven and widely accepted reference frameworks.

One key consideration in adopting an established framework is the economic factor. Developing a
new assessment system from the ground up can be costly. However, there are reputable language
assessment models available online and, in some cases, even free. By leveraging these existing
resources, Burkina Faso can economize and immediately implement a comprehensive language
assessment framework. It is an approach that aligns with the nation's broader efforts to enhance
education accessibility and quality (12) (Hines, 2009)

In light of this, we propose to share information concerning the “reference framework for language
assessment” more broadly. This implies, for example, posting information concerning conferences in
West Africa. It also means putting follow-up initiatives into place, especially initiatives focused on Burkina
Faso’s needs.

The organization of a dedicated conference within Burkina Faso would bring together experts,
educators, and policymakers. This conference would be a platform for discussing adopting a reference
framework for language assessment in Burkina Faso. The objective is twofold: to raise awareness about
the urgent need for standardized language assessment and to explore viable options for integrating
well-established systems into the nation's educational landscape. By fostering dialogue and
collaboration, Burkina Faso can move closer to addressing the language assessment gap and ensuring
equitable and high-quality language education for all.

Conclusion

Educators and learners in Burkina Faso grapple with the challenges posed by the absence of
universally accepted benchmarks, leading to the subjective nature of language assessments. Without
standardized criteria, these assessments are conducted with inherent bias, often resulting in incoherent
results and the inability to compare learners' language skills across different educational institutions.
The repercussions of this lack of standardization extend far beyond the classroom, influencing the
broader educational and professional landscape of Burkina Faso.

Addressing this issue is not beyond the realm of possibilities. Adopting established frameworks such
as the CEFR or ACTFL standards would allow Burkina Faso to harmonize language assessment
practices with global best practices, ensuring that its learners' skills are measured efficiently and
recognized internationally. Indeed, rather than embarking on the costly endeavor of developing a new
assessment system from scratch, utilizing readily available, well-established, and often accessible
language assessment models provides a practical, cost-effective solution. This approach aligns with
Burkina Faso's broader objectives of enhancing education accessibility and quality and utilizing existing
resources efficiently.

The proposal to organize a conference within Burkina Faso dedicated to adopting a reference
framework for language assessment is a pivotal step in this journey. Through this conference and follow-
up initiatives, awareness can be raised, solutions can be explored, and collaboration can be fostered.
This journey towards standardization is not just about assessing language skills; it's about opening doors
and broadening horizons for the Higher Education system in Burkina,; it's about empowering individuals
with the tools they need to succeed in a globalized world.
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Abstract

Using virtual reality (VR) platforms to conduct online lessons in real time has generated interest among
language teachers since VR can potentially improve learning outcomes for language learners. However,
most research studies that have been carried out on this topic have tended to be small-scale case
studies. They typically include a small number of participants for a short time period focusing on limited
areas of language learning such as vocabulary acquisition [1]. Unfortunately, there are few longitudinal
studies which have critically examined how VR can affect wider aspects of language learning and
teaching. To bridge this gap, the presenters initiated a quasi-experimental study to compare learning
outcomes under two online flipped conditions: Zoom and VR. The control group study (Zoom) was
completed in early 2023 with 31 Japanese university students taking part in a one hour, once a week,
eight-week course. The experimental (VR) group study begins in October 2023 with approximately the
same number of participants. In this paper, the methods and results from the Zoom phase of the study
are shared. The materials that the participants used were a series of YouTube videos about ‘Small Talk
in English’; that is, strategies and tips for improving basic communication skills when meeting somebody
for the first time. Each lesson had a similar pattern alternating between teacher talk and short breakout
room sessions in which students practiced small talk. These breakout room sessions were all recorded
and transcribed. Each student’s English level was scored by two external assessors at the beginning,
middle and end of the course. Results from the data collection suggest that such a flipped online
classroom is successful in promoting meaningful improvements in spoken language ability, especially
in terms of improving skills to initiate and sustain conversations.

Keywords: online language lessons, small talk in English, flipped lessons, Zoom, language learning outcomes

1. Introduction

Since 2020 and the spread of COVID-19 across the globe, language teachers in all kinds of contexts
have moved their lessons online, often using some kind of video conferencing tool such as Zoom. These
tools allow whole group participation as well as pair or small group interactions using the ‘breakout room’
feature. For many teachers, using these tools for the first time was very stressful and, not unnaturally,
they tried to replicate what they were used to in their face-to-face contexts. For others, however, this
was an opportunity to try out different approaches that they had not thought of before. One of these is
the flipped classroom approach [2], which, simply put, means that students learn about and prepare
content before a lesson and the lesson itself is mainly focused on practising a specific skill or strategy.
There are several studies which show that a flipped approach can benefit language students as it gives
them increased opportunities to study autonomously and develop oral proficiency [3, 4].

Online lessons are particularly suited for a flipped approach as students will, as a matter of course,
have to access materials independently. It is also possible in an online environment to gather data about
student interaction that may not be so easy to do in a face-to-face lesson. The group lessons can easily
be recorded and with some ingenuity even individual breakout rooms can be recorded. However, there
are few studies examining the impact of the flipped approach in an online language learning context.
This paper will describe one project which gathered data to see if an online flipped approach was
effective in improving spoken learning outcomes.
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2. The Study

As part of a larger project comparing the effects of VR and online video conferencing on language
learning, the two authors conducted a quasi-experimental study involving 31 participants (19 females
and 12 males) with an average age of 20.3. The target participants were Japanese language speakers
enrolled at four Japanese universities. Thirty-one intermediates to higher intermediate English
proficiency students were asked to join eight one-hour weekly English lessons that were held on Zoom
from December 2022 until February 2023. The study materials were a video course that the first author
had jointly made about ‘Successful Small Talk in English’. The 14 five- to six-minute videos teach
students various tips and strategies as well as English words and phrases so that they can better carry
out small talk. These include, for example, common topics for initiating small talk and listening strategies
such as echoing and back-channelling.

The students watched two of the videos each week prior to the lessons. During the lesson, for each
video they would have a short quiz to check their understanding, then go to a breakout room in groups
of four or five to discuss the content of the videos, and finally they would practice small talk in pairs. The
total number of opportunities for participants to talk to each other during every lesson was five, and out
of the hour-long lesson approximately 40 minutes was spent interacting with other students. The
students were rated three times during the course quantitatively and qualitatively using the paired end
of lesson recordings.

To analyse the effects of the Zoom experience on language learning outcomes we will share the
results of two data sources: participant English level ratings, and a qualitative analysis of student small
talk.

3. Results

3.1 Rater Assessments

To evaluate students’ learning outcomes, two raters scored the students’ performance with a rubric
consisting of five criteria: fluency and coherence, lexical resources, grammatical range and accuracy,
pronunciation, and interaction and communication strategies. The raters watched three videos per
participant in which the students engaged in small talk with another partner. Videos were selected at
three different time points throughout the course: the beginning as a pre-test, the middle as a mid-test,
and the end as a post-test. The maximum score on each of these tests was 25.

Table 1 shows the mean scores of the control group on the pre-, mid- and post-tests. The means
show a gradual increase but to further investigate this observation, a repeated measures ANOVA was
calculated, which yielded significant results at p<.001. This means that the pre-test, mid-test and post-
test scores were statistically different. Pairwise comparisons using Bonferroni correction as the
adjustment method for multiple comparisons show that there was no significant difference between the
pre- and mid-test scores; however, the post-test scores were significantly higher than both the pre- and
mid-test scores. This means that the students made significant progress as time went by.

Table 1. Pre-, mid- and post-test mean and standard deviation values and pairwise comparisons

Mean SD Pairwise comparisons
Pre-test 17.88 2,54 '\P"(')Zttfs;t f_ggl**
Mid-test 18.46 2.72 ﬁg:_f;;t f_ggl**
- *%
Post-test 20.02 1.80 I\P/Irlziss’tt 2881**

3.2 Small Talk Qualitative Analysis

In order to aid readers in imagining the context in which the lessons took place, a qualitative analysis
of conversations carried out by ‘lower achievers’ and ‘higher achievers’ will be described. Lower
achievers tended to be hesitant when speaking, characterized by long pauses at the beginning or the
middle of their small talk. They often struggled to pronounce English clearly and spoke with a strong
Japanese accent that often featured an unnecessary additional vowel and a monotonous tone (negative
L1 transfer). They sometimes had difficulty understanding their partners due to insufficient listening
skills, had a limited choice of words and phrases and made frequent grammatical errors. They often
responded in fragments or really short utterances, used a lot of Japanese words or even full sentences
and pause fillers without using any compensation strategies. Regarding small talk, overall, they had long
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pauses, little effort to initiate conversation or take the lead, and a reluctance to ask follow up questions
or give extended answers, all of which can be attributed to their general low proficiency level.

In general, the higher achievers were the opposite of the lower achievers. They were fluent, did not
hesitate too much, had clear pronunciation, and made few errors. Regarding small talk, they could
initiate talk by asking questions of their partners, asking follow-up questions and adding extra details
without being asked. They also gave positive back channelling signals and echoed what their partner
said. In this way they could initiate talk about a common topic and then successfully sustain the
conversation. The content of conversations also reflected some of the lessons’ small talk topics and
themes: weather, recent news, and weekend plans; specific language strategies such as using
metaphors; and, examples of praise and compliments. As the talks finished somewhat abruptly due to
the closing of the breakout rooms by the authors there were few examples of ‘natural’ endings except
‘thanks, nice talking to you’ type comments. There were many laughs and smiles between the speakers
who seemed genuinely interested in their partner’'s answers which created a good rapport.

4. Discussion

There is some evidence from the rather assessment of speaking skills that exposure to an online
flipped approach benefited the participants and that over the course of eight weeks they improved their
proficiency levels. In particular, the higher achieving students showed evidence of having picked up
specific small talk strategies including ways to initiate and sustain conversations.

It is suggested that there could be several reasons for this, all of which are connected to the flipped
approach. Firstly, the video materials were useful, and overall, most students did study them prior to the
lessons. During the lessons the main points were checked by the students themselves, so they had an
opportunity to learn from their peers; and finally, they were given plentiful opportunities to practice. This
kind of practice would probably have been more limited in a traditional classroom where the video input
would have taken more class time. In addition, the breakout rooms allowed students the chance to talk
in pairs in a fun and enjoyable manner.

The teaching implications are that if a flipped approach is used then the materials must be motivating
and easy for students to use; that as much time as possible spent in the lesson on practicing skills will
resultin improved learning outcomes; and, that the use of breakout rooms is an excellent way to increase
practice opportunities.

5. Conclusion

This paper describes the first part of a quasi-experimental study comparing a Zoom and VR flipped
classroom approach to teach small talk skills to English language learners in Japan. The results indicate
that the participants improved their speaking skills over the eight-week course and that higher achieving
students could better initiate and sustain conversations. The next stage of the project is to repeat the
small talk course using a web-based VR platform.

Acknowledgement

This research is funded by the Japan Society for the Promotion of Science Grants-in-Aid for Scientific
Research (Project Number: 22K13756).

REFERENCES

[1] Alizadeh, M., & Cowie, N. “Language learning and virtual reality: A scoping review”. In S. Wilson,
N. Arthars, D.Wardak, P. Yeoman, E. Kalman, & D.Y.T. Liu (Eds.), Reconnecting relationships
through technology. Proceedings of the 39" International Conference on Innovation, Practice and
Research in the Use of Educational Technologies in Tertiary Education, ASCILITE 2022 in
Sydney: €22258. https://doi.org/10.14742/apubs.2022.258. 2022.

[2] Bergmann, J., & Sams, A. “Flip your classroom: Reach every student in every class every day”.

International Society for Technology in Education.
https://www.rcboe.org/cms/lib/GA01903614/Centricity/Domain/15451/Flip_Your Classroom.pdf.
2012.

[3] Chen, X., Zou, D., Cheng, G., Xie, H., & Su, F. “Effects of flipped language classrooms on learning
outcomes in higher education: A Bayesian meta-analysis”. Australasian Journal of Educational
Technology, 39(2). https://doi.org/10.14742/ajet.8019. 2023. pp. 65-97.

[4] Amiryousefi, M. “The incorporation of flipped learning into conventional classes to enhance EFL
learners’ L2 speaking, L2 listening, and engagement”. Innovation in Language Learning and
Teaching, 13(2). https://doi.org/10.1080/17501229.2017.1394307. 2019. pp. 147-161.



https://doi.org/10.14742/apubs.2022.258
https://www.rcboe.org/cms/lib/GA01903614/Centricity/Domain/15451/Flip_Your_Classroom.pdf
https://doi.org/10.14742/ajet.8019
https://doi.org/10.1080/17501229.2017.1394307

48 CFilodiritto Editore — 16" International Conference Innovation in Language Leaming — Hybrid Edition

kOnIine Italian Language Courses at University for Foreigners of
Perugia: From Planning to Testing

Letizia Cinganotto

University for Foreigners of Perugia, Italy

Abstract

University for Foreigners of Perugia has been recently involved in a vast process of digitalization, also
as a result of the challenges of the pandemic and the lessons learnt to be implemented in the post-
pandemic era, or “new normal”. The main missions of the University include the spreading of Italian
language and culture all over the world and the teaching of Italian to foreigners, both for professional
and personal purposes. An online platform addressed to the teaching of Italian has been designed,
implemented, and enhanced with videos and materials produced by the same University in the past.
The courses, delivered on the University Moodle platform, are aligned with the CEFRCV and adopt an
innovative and dynamic approach, based on self-study and self-assessment with the support of
professors and tutors. The courses have been planned and implemented by taking into account the
sillabi and corpora produced at the University for Foreigners of Perugia in latest years. The courses are
based on audio and video storytelling, and involve the learners in authentic and real tasks, according to
the Action-Oriented Approach described in the CEFRCV. Main features of the courses will be
highlighted, with particular reference to some advanced functions, such as immersive environments in
3D and the use of Atrtificial Intelligence. Preliminary results of the ongoing experimentation of Artificial
Intelligence applied to the learning and teaching of Italian as a Second or Foreign language will also be
mentioned.

Keywords: Online courses; Italian as a Second/Foreign Language; Online testing; Webtools

1. Introduction

University for Foreigners of Perugial is a small, welcoming campus, with a strong international
atmosphere: Italian and international students interact every day, sharing experiences, courses and
study time in a multicultural and multilingual environment. The strong focus on the international
dimension is demonstrated by the in-depth study of English, Spanish and French, as well as the most
requested non-European languages on the market (Chinese, Japanese and Arabic). The University for
Foreigners of Perugia offers courses of Italian language and culture face-to-face or remotely, aligned to
the Common European Framework of Reference for Languages — Companion Volume (CEFRCV), after
taking an online placement test, placing the attendees at their relevant level of competence.

The CVCL (Centre for Language Evaluation and Certification) of the University for Foreigners of
Perugia is responsible for the Italian language certification at the different levels, recognized by the
Italian Ministry of Interiors and Foreign Affairs, and valid for migrants’ long stay permit and citizenship.
The language certificates issued by CVCL are comparable to the most important certificates issued by
the European institutions’ members of ALTE (Association of Language Testers in Europe) and relate to
the learning objectives specified in the CEFRCV. The CVCL, in collaboration with the Division for
Language Policy of the Council of Europe and of European Commission funding, has been carried out
several research projects on language assessment and on the implementation of the Common
European Framework of Reference for Languages.

L https://www.unistrapg.it/en



49 CFilodiritto Editore — 16" International Conference Innovation in Language Leaming — Hybrid Edition

2. Language Teaching and Learning in the “New Normal”

In the post-pandemic era, so-called “new normal”, the University for Foreigners of Perugia and the
CVCL have started a research project on digitalization, which has come out to be inevitable, after the
enriching experience of the pandemic. In fact, despite the challenges and the huge problems caused by
COVID 19, a lot of opportunities emerged in terms of digital and technological literacy.

A research conducted by INDIRE in cooperation with the Italian Ministry of Education and Merit and
the European Commission [1] [2], has shown that a lot of Italian teachers of foreign languages who had
never used learning technologies for their teaching activities, found out the great potential of webtools,
repositories, platforms as an added value to the traditional teaching and learning process, to be
considered and implemented also in the post-pandemic era. In fact, teachers highlighted the importance
of webtools and online platforms as a trigger for the students’ motivation and also stressed the
fundamental role of technologies and the need to find new stimulating and engaging materials.

The University for Foreigners of Perugia has organized online undergraduate and postgraduate
courses during the pandemic, without stopping the teaching activities. In the “new normal”, teachers and
tutors have come back to teach in presence, but still continuing using a lot of the online functions
provided by the university Moodle platform and by other webtools. The university has also extensive
experience in online postgraduate degrees and professional teacher training courses on ltalian as a
foreign and second language which have been enhanced and empowered during the pandemic [3].

3. The online Courses of Italian at the University for Foreigners of Perugia

After the pandemic, a research group coordinated by the author, started a specific research project
on online courses of Italian to be launched and spread internationally. An online platform addressed to
the teaching of Italian has been designed, implemented, and enhanced with videos and materials
produced by the same university in the past. The courses, delivered on the university Moodle platform,
are aligned with the CEFRCV and adopt an innovative and dynamic approach, based on self-study and
self-assessment with the support of professors and tutors.

The courses have been planned and implemented by taking into account the sillabi and corpora
produced at the University for Foreigners of Perugia in latest years [4] [5]. They are based on audio and
video storytelling, and involve the learners in authentic and real tasks, according to the Action-Oriented
Approach described in the CEFRCYV [6] [7]. Therefore, they are based on real and meaningful learning
scenarios which represent the scene for real life actions.

The learning environment is characterized by materials and video-lessons specifically created to
develop the linguistic and meta-linguistic skills of the learners, focusing on the Italian language and
culture, while facilitating reflection on “Made in Italy” and on themes with a literary, historical-artistic, and
socio-cultural background, with the aim of enhancing the Italian historical-cultural heritage, in close
correlation with the Italian language.

The learning pathway is based on the interactive use of content and materials, both through
asynchronous communication tools such as forum, blog and mailing list, and through synchronous
video-conferencing tools.

Through the activities proposed in the virtual environment, the courses aim at fostering BICS (Basic
Interpersonal Communication Skills), i.e., the basic skills for communication and interactional exchanges
typical of the domains of daily life, and CALP (Cognitive Academic Language Proficiency), the formal,
academically oriented register necessary to face university studies. Online seminar meetings held by
lecturers and experts on specific topics of history, art, culture, literature, etc. are organized. In fact, those
courses are requested by different international universities willing to arrange exchange programs with
our university and to send their students to Italy according to study-abroad programs or international
scholarships.

Digital resources and cooperative tools are available on the platform, aimed at the full involvement
and participation of students, through the realization of "e-tivities", individual or collaborative tasks
planned according to certain learning objectives, which can be presented directly by the students during
special webinars, named "TeachMeet", based on peer learning. The PBL (Project-Based Learning)
approach is therefore, taken into account, which assist in the production and presentation of small
projects, also in collaborative mode, exploiting the potential of webtools and dedicated apps.

Synchronous events, regularly scheduled on the platform, involve lectures or seminars held by
experts on various topics, or presentations held by the students themselves, who are eager to share
their experiences with their colleagues in the virtual classroom.

The courses are based on a narrative and functional approach, focusing on storytelling as one of the
most important forms of human expression and its highly motivating and identifying role in the learning
process.
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The approach adopted, therefore, is both narrative because it refers to authentic language use,
according to the real needs of speakers, and functional, as it describes "language in action,” not
theoretically extracted from model-situations, but emerged from specific needs of learners, related to
their experiences in different contexts of daily life.

Thus, the courses are designed and implemented according to the following features:

- reticular, not linear: the pathways are conceived not as separate skill packages, but as set of
integrated skills;

- modular: the different modules are self-consistent, reusable, interchangeable;

- synchronous and asynchronous: input and materials of different types are offered, alternating
asynchronous delivery with synchronous interaction among students and with teachers, also taking
inspiration from the SOFLA model (Synchronous Online Flipped Learning Approach) [8], which adapts
the flipped learning method to distance or blended learning, alternating individual or collaborative study
in asynchronous, with interaction, discussion and presentation in synchronous. The student has the
freedom to choose the most suitable learning modes, according to his or her needs and learning style,
but within a well-defined path. The role of the teacher and tutor is crucial in this regard.

The content of the courses is in line with the syllabi developed by the University for Foreigners of
Perugia, inspired from the Italian language profile [9], making use of video clips taken from sit-coms and
web series, as well as videos specially made by professionals in the field. Students are guided in
reflecting on the linguistic features of Italian-style fiction and video clips for authentic language use in
real contexts and situations. Therefore, the potential of fictions and sit-coms in teaching Italian L2/FL for
the development of pragmatic and sociocultural competence is exploited, focusing on the sociolinguistic,
pragmatic, extra-linguistic and para-verbal features typical of oral communication and interaction in
Italian in everyday life contexts.

Given the peculiarities of the multimedia learning environment, the courses also aim at the
development of online interaction, one of the new descriptors of the Companion Volume of the Common
European Framework of Reference for Languages (2020) [10].

Tasks, e-activities, individual or collaborative interactive exercises are crucial in the learning
pathways, under the guidance of the teacher and the tutor, who will also aim at the personalization and
individualization of the different activities.

Learning analytics are constantly monitored to collect data and make a screenshot of the learners'
experience, for further improvement. Data are also collected through initial, mid-term and final
questionnaires and tests, providing information not only on the different profiles of the participants but
also on expectations and satisfaction in terms of usability of the activities, degree of interactivity and
involvement in the course. Learning Analytics will provide indications about possible additional support
needed by the students to achieve their goals, suggesting potential new activities to overcome critical
issues during the course itself.

4. Ongoing Development with Artificial Intelligence

The Artificial Intelligence system is the current most popular research strand in language education
and the research group at University for Foreigners of Perugia has started investigating the potential of
Al in Italian language teaching and learning. A specific Al prototype, created by a group of technicians,
is being trained using a substantial corpus derived from the afore mentioned Italian language profile,
which serves as a reference framework for the linguistic components corresponding to levels Al through
B2 for Italian as a second language. The research group is currently engaged in exploring the potential
of Al-powered technologies within the context of Italian online courses described in the previous
paragraphs. In fact, Al systems and chatbots are expected to offer learners interactive and personalized
language practice opportunities, instant feedback, and immersive conversational scenarios. Al can
enhance both oral communication and written production, addressing limitations frequently encountered
in online course settings. The aim is to contemplate the promising role of Artificial Intelligence in
augmenting language learning experiences and outcomes of the online courses of Italian implemented
at the University for Foreigners of Perugia.

5. Conclusions

The research group at the University for Foreigners of Perugia led by the author, is currently engaged
in studying and trying out the potential of Intelligent Tutoring Systems, powered by Natural Language
Processing (NLP), to analyze learners' responses, administer personalized language exercises, and
provide immediate feedback. Al may enhance students’ abilities to recognize and rectify their syntactic
errors more effectively, as well as to practice grammar, pronunciation, and vocabulary.

The group is currently experimenting the online courses of Italian implemented on the university
Moodle platform with a sample of Chinese university students, attending a joint-degree programme with
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the University for Foreigners of Perugia, providing online and self-study programmes and residential
lessons in Perugia for the MA. The online courses of Italian allow them to improve their language skills
before coming to study to the university campus in Perugia. Data are being collected in terms of
participation and motivation, and preliminary results collected from the students’ comments show
positive attitudes and reactions, although it is too early to draw conclusions as far as learning outcomes
are concerned.

However, the combination of online courses on a Moodle platform and additional practice through
chatbox and Intelligent Tutoring Systems seems to be very engaging and promising, but further
experimentations in the upcoming months are needed to achieve sustainable and scalable results.
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Abstract

In recent years, with the sweeping of economic globalization and cultural globalization, China has come
up with the strategy of “Chinese culture going out”, so as to promote the spreading and communication
of Chinese culture. As an indispensable part of Chinese culture, Chinese slang also deserves the
attention of scholars. Slang, as colloquial spoken language, is vividly flavored with local color. In fact, it
can be considered as a living part of the Chinese language. To a certain extent, it reveals various
changes in the economy, culture, and standard of living part of a society. Youdao is a search engine
released by Chinese Internet company NetEase in 2007, which develops mobile applications with big
data technology. Youdao online dictionary provides a software and function to conduct a whole-
paragraph translation. Translation was based on data from the search engine, along with web data
generated that produced by data mining and natural language processing. Users use its search engine
as a starting point to expand into the area of large-scale data storage. Youdao online dictionary as a
tool for language learners to learn Chinese slangs independently is efficient and convenient, and it has
created digital learning opportunity for learners to learn Chinese slangs online during the pandemic of
Covid 19. The Youdao online dictionary provided us popular and high occurrence of Chinese slang
spoken by the China people in their daily lives, using searching engine the output contains bilingual
(Chinese-English) information such as explanation on Chinese slangs from different dictionaries,
example sentences contained Chinese slangs, web interpretation about the context meanings of
Chinese slangs, professional interpretation, English interpretation, collocation, synonym, conjugation,
encyclopedia, translation, and vocabulary book. The study will illustrate the practical functions of the
Youdao online dictionary and verify how it will improve the teaching and learning of Chinese slangs
trough online and actual classroom learning.

Keywords: Chinese slangs, digital learning, translation, technology, online dictionary
1. Introduction

In recent decades, with the rapid development of Internet, the online dictionary gradually replaces
the paper dictionary. Nowadays, online dictionary has already become a fundamental tool for language
learners. According to Nielsen’s research in 2012, Youdao Online-Dictionary ranked the first among
seven online dictionaries (including PowerWord, Google, etc.), with 58% coverage among 16-45 years
old Internet users in 10 cities in China. Youdao Online-Dictionary is a search engine released by Chinese
Internet company NetEase in 2007, which develops mobile applications with big data technology. So
far, there are more than two hundred million valid users. Youdao Online-Dictionary provides a software
and function to conduct a whole-paragraph translation. Translation was based on data from the search
engine, along with web data generated that produced by data mining and natural language processing.
Users use its search engine as a starting point to expand into the area of large-scale data storage.

As an indispensable part of Chinese culture, Chinese slang also deserves the attention of scholars.
Slang, as colloquial spoken language, is vividly flavored with local color. In fact, it can be considered as
a living part of the Chinese language. To a certain extent, it reveals various changes in the economy,
culture, and standard of living part of a society. Youdao Online-Dictionary as a tool for language learners
to learn Chinese slangs independently is efficient and convenient, and it has created digital learning
opportunity for learners to learn Chinese slangs online during the pandemic of Covid-19.
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2. Literature Review

Yang (2017) studied effects on English learning of Online dictionary, taking Youdao Dictionary and
Kingsoft Powerword for example. It exploited their merit and avoided their demerits then users can adjust
and improve English learning strategies and methods. Li and Liu (2015) tried to find out the influence
on translation study of online dictionary. Zhang and Lu (2014) reported inter-subjectivity approach to
lexicon configuration in cyber dictionaries: with particular reference to Youdao Dictionary. It started from
a brief account of the status quo of cyber dictionaries, and described the strengths and weaknesses of
three types of lexicons, i.e., copyright-based, webpage-extraction-based and wiki-based ones, which
were illustrated by Youdao Dictionary, and then investigated how compilers, technicians and users can
take most advantage of their combined expertise to optimize the lexicon configuration of cyber
dictionaries.

Overall, online dictionaries are preferred over other forms of dictionaries because they can quickly
obtain word definitions and provide sample sentences. This form of dictionary allows language learners
to learn without interruption, making it easier for them to recall words. They also promote learning
autonomy since they value the usage of dictionaries in their studies and are eager to utilize them while
learning a foreign language. However, the use of dictionaries in Chinese slangs learning has not been
thoroughly studied.

The study will illustrate the practical functions of the Youdao online dictionary and verify how it will
improve the teaching and learning of Chinese slangs trough online and actual classroom learning.

3. The Advantages of Youdao Online-Dictionary

3.1 Authoritative Data

Youdao Online-Dictionary has complete collection of three copyrighted dictionaries data: The 21st
Century Unabridged English-Chinese Dictionary, A New Chinese-English Dictionary, and Collins
English-Chinese Dictionary. Based on this giant database, users are able to do parallel comparison of
the same Chinese slang, looking up the definitions and example sentences in different dictionaries, in
order to better and deeper understand the pragmatic meaning in certain practical circumstances. For
Chinese slangs, especially for those contain cultural elements, there is not always a consistent one-to-
one match between its English translation and Chinese characters. By referring to the comparison of
English definitions and example sentences from different dictionaries, the actual meaning of the Chinese
slangs can be defined and the usage can be mastered accurately.

Taking Chinese slang “E4E” for example, it is a Chinese slang with local colour in ancient Chinese
society which indicated a shop owner served in the counter of a shop and his duty was deal with payment
from customers. When searching Chinese slang “#4E” (input Chinese characters) in Youdao Online-
Dictionary, the Chinese spelling and English definition “shopkeeper; manager (of a shop)” is given from
A New Chinese-English Dictionary. Then continue to input “shopkeeper”, the definition “A shopkeeper

is a person who owns or manages a shop. J&X; B &4 32" is given both in English and Chinese (but

not Chinese slang version). In this way, the semantic meaning of “¥4E” can be explored by the language
learners.

3.2 Rich Definitions

A distinguishing feature of Youdao Online-Dictionary is the webpage crawling lexicon, an
automatically updated dynamic information resource system. Through the webpage crawling, more
content can be explored, such as web definition, specialized definition, English to English definition,
phrase, bilingual example sentence, authoritative example sentence, original example sentence.

For example, inputting “JE:X AE”, the English definition “possessed by the Devil” is given from A
New Chinese-English Dictionary. Besides, several web definitions are given: “Possessed by the Devil
(based on 1016 websites), Ultimate User, Kurosufaia, gone mad”. Then follows the phrases, bilingual
example sentences and encyclopedia.
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3.3 Practical Functions

The rich information provided by Youdao Online-Dictionary is basically met the requirement for self-
learning and e-learning users. When this electronic and online database and resource apply to inside
classroom learning, students can try to understand the Chinese slangs by themselves before teachers’
instruction. After teacher explaining the Chinese slangs, students get deeper understanding of the word.

Besides its powerful basic dictionary function mentioned above, Youdao Online-Dictionary provides
users other practical functions like vocabulary book. After searching the new words, users can add them
to vocabulary book for review. The vocabulary book helps users to recite the word by card learning. In
this way, users are allowed to set their own plan, such as daily learning project and stick to it. It not only
achieves learning and memorizing Chinese slangs whenever and wherever, but also allows to classify
the vocabularies according to users’ need, which highly promote the efficiency of learning.
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4. Conclusion

For Chinese slangs learners, Youdao Online-Dictionary is comprehensive and user-friendly. First of
all, it is free of charge. Secondly, it provides Chinese spelling, British and American English
pronunciation, definitions from both authoritative dictionaries and websites, example sentences and
encyclopedia. It allows learners to explore the literal meaning and semantic meaning of Chinese slangs
with newly updated content. For translation learners, translation methods can be analyzed at the
meantime. Also, the function of vocabulary book makes review work convenient. For language teaching,
Youdao Online-Dictionary is a helpful tool for classroom teaching. Students can better understand the
meaning of Chinese slangs especially through example sentences. However, there are still some
Chinese slangs can’t be found or not clearly explain in Youdao Online-Dictionary, especially for some

cultural terms. For instance, the definition of Chinese slang “&{EE%” in Youdao Online-Dictionary is

“an untouched virgin; bread-and-butter miss; be still a virgin”. This definition doesn’t explain the Chinese
cultural elements in the slang, that is why yellow flower is used to describe virgin in ancient Chinese
society. In this situation, teachers need to further illustrate the Chinese slangs in actuarial classroom
learning.
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Engagement in Language Learning
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Abstract

In the post-pandemic classroom, social withdrawal and dismissive reaction to explicit teaching methods
are posing a challenge to language instructors. Will traditional language teaching disappear, considering
the competition from online language apps such as Duo Lingo and Babbel, or is there a way to connect
with our present-day students that will regenerate excitement and engagement?

What will draw students back into a physical realm that embraces active learning and interaction with
humans, not Avatars? This presentation proposes that an effective way to re-engage students is by
utilizing a community engagement, learner-centered model in the L2 classroom. One example of how
Penn State Berks has integrated this two-fold approach is through bilingual storytelling. This paper
describes the concept of merging a Learner Centered Classroom (LCC) with Community Engagement
(CE), and the process of applying them to L2 learning. To successfully utilize bilingual storytelling in a
language acquisition classroom, this paper will discuss the effect of a Learner Centered Classroom
Approach when teaching L2, review Teaching Proficiency through Reading and Storytelling (TPRS) as
it relates to the theory of comprehensible input, highlight effective storytelling practices in the classroom,
and finally, offer experiential evidence of the impact that bilingual storytelling has both on students
learning the L2 language as well as on the students to which the stories are told.

Keywords TPRS, Engagement, Learner Centered Classroom
1. Introduction

The influence of social media has revolutionized ways to capture people’s attention. Language apps
such as Duo Lingo and Babbel, and the social media platforms Tik Tok, Instagram and Snapchat have
shatched students’ attention to the point of excluding all other methods of acquiring information. Thus,
in post-pandemic teaching, it is essential that instructors utilize teaching methods that will draw students
away from their electronic devices. This paper proposes that an effective way to command attention in
an L2 classroom is by utilizing a community engagement, learner-centered model in the L2 classroom.
Penn State Berks has integrated this two-fold approach through community bilingual storytelling in all
levels of its Spanish classes.

Penn State Berks is located in Reading, PA. Reading is the 4th largest city in the state. Census data
from 2022 reports that the average household income of Reading residents is $43,842, with a poverty
rate of 39.87%. 66.5 % of Reading’s population is Latino or Hispanic [1. World Population Review, 2023].
The city of Reading is home to the Reading School District, comprised of 19 schools and 17,659
students. The school district's minority enrolment is 90%, 85.7% of which are Latino or Hispanic. 69.2%
of students in the district are economically disadvantaged [2.usnews.com/Pennsylvania, 2019].
Furthermore, the Reading School District is home to one of four Regional Migrant Education offices in
the state. Thus, it makes sense to provide L2 Spanish learners with language immersion, real-time
experience, and real-life language exchange with heritage speakers while at the same time providing
service to our Latino/Hispanic community.

2. Using a Learner Centered Classroom (LCC) Approach in the L2 Classroom

The Bilingual Storytelling Project at Penn State Berks started with one school in 2018, and has since
expanded to five schools in the Reading Area School District. As of this writing, it continues to grow with
two more schools waiting to be onboarded. The project began when faculty noticed that area children
did not customarily go the public library for story hour because the stories were offered only in English,
and many of the children did not speak English. Since the instructors were also searching for new
language teaching and learning connections, they decided that a real-life experience that served the
community at the same time was a perfect opportunity. Therefore, Penn State Berks students, and
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faculty, decided to perform dramatized, bilingual readings for elementary and middle school children at
their schools. Stories are read in English, Spanish, or in both languages.

From the perspective of a foreign language class, bilingual storytelling is a high impact practice. It
compels students to enact the four core skills that they must conquer in any language class: reading,
writing, listening, and speaking. With bilingual storytelling, students utilize their language skills while
learning cultural competencies and experiencing firsthand issues involving diversity, equity, inclusion,
and belonging. Rather than an instructor explicitly teaching these concepts, students learn how to think,
solve problems, and generate hypotheses on their own. This type of learning forms the core of the
Learner Centered Classroom.

Bilingual storytelling aids in language learning because it communicates information in an interesting
and engaging way, which is more effective than just simply hearing plain facts. Facts are twenty times
more likely to be remembered if they are told as part of a story [2. Bearden, 2022]. The meaningful
context of the story and the continuous repetition of phrases allows both storytellers and listeners to
achieve mastery of the vocabulary. The images in the books and the readers’ dramatizations contribute
to imprinting an indelible image in the minds of the participants.

In addition to teaching language skills, bilingual storytelling enriches social and cultural awareness
and builds empathy because it opens doors to new cultures & traditions. Storytellers and listeners are
introduced to worlds, customs, and traditions previously unknown. They gain an understanding that
people have the same wants, needs, and fears, and therefore, the “other” may not be as different or
strange as one once thought.

Providing student-centered activities that furnish target language input in a meaningful and authentic
way is at the core of LCC pedagogy. Mary Ellen Weimer, a key promoter of LCC, defines five key
changes to the practice in her book, Leaner Centered Teaching [3. Weimer, 2013]. Bilingual storytelling
meets at least three of those five principles:

1. Directly engaging students in the work of learning — students select a story that best fits into the
content of their class. They also select which characters they wish to portray. The professor serves as
a guide in the process, but students must learn to collaborate with one another and seek pronunciation
and/or translation help in the foreign language as needed.

2. Collaboration — is a particularly important aspect of this project. Without it, the project would
flounder. Students learn quickly that collaboration is essential to performing the story in front of a live
audience. If students do not coordinate and collaborate, for example, by sharing of their time at
rehearsals, the story would be missing characters and plot lines, and the children who have been
anxiously awaiting a storytelling event in their native language would be terribly disappointed. Realizing
how their part impacts everyone else is a valuable lesson learned in collaboration.

3.  Encouraging students to reflect on what they are learning and how they are learning it — students
assist the professor in selecting the story only after they have learned about who their intended audience
is, and about the environment in which they will present their story. A post-performance reflection session
is conducted, in the L2 language, to discuss the successes, failures, and lessons learned from the
project. Students who participate in this project return often, asking to participate again, even if they
have completed their course of language study.

Shifting to an LCC pedagogy is becoming the new paradigm in the L2 classroon, fueled, in part, by
the 2017 “Can Do” assertions put forth by The American Council on the Teaching of Foreign Language
(ACTFL), LinguaFolio® (LF®), and its European predecessor, the European Language Portfolio (ELP).
They advocate for increased student participation in the learning process because language can be
more effectively acquired when the learners are situated in a communicative environment
[4.https://www.actfl.org/educator-resources/ncssil-actfl-can-do-statements].

Yet, LCC pedagogy may prove to be a bit too chaotic for certain insructors. They cannot imagine a
classroom without reote repetition, verb conjugations, and vocabulary charts; howver, LCC is effective
and produces results. One can easily access a wide array of scholarship on the topic, but let us look at
one recent example. In 2022, Li and Li offered a comprehensive literature review in which they cite
several examples in support of the notion that students enrolled in LCC or flipped clasrooms are more
motivated, more engaged, more likley to participate in the lesson by asking and answering questions.
More importantly, they are more willing to use the target language. [5. Li Z. and Li J., 2022]. Since Li
and Li’s article does not offer specific details on LCC pedagogy, the next section of this paper will
examine TPRS, an LCC method which speaks directly to bilingual storytelling.
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3. Teaching Proficiency through Reading and Storytelling (TPRS)

As illustrated, innovation in language learning does not necessarily have to come from futuristic
technology; innovation can come about by turning to the past, with the ancient practice of storytelling.
Bilingual storytelling provides a highly motivational way to learn a new language because it presents
vocabulary and grammar via a non-threatening, stress-free platform. The story’s context allows students
to stretch their imagination and enables them to comprehend constructs beyond their current level of
language production.

Dr. Stephen Krashen terms the phenomenon of comprehending language just beyond one’s linguistic
competence as “comprehensible input.” Dr. Krashen is a leading expert in the field of linguistics, and
theories of language acquisition and development. In his book, The Natural Approach: Language
Acquisition in the Classroom, Dr. Krashen asserts that students learn an L2 language more naturally
when instruction is delivered with context and meaning [6. Krashen, 2000]. Bilingual storytelling offers
meaningful interaction in the target language among the participants which is then reinforced with
images and repetition. The active exchange adds dimension and perspective to the story as opposed
to simply memorizing meaningless, generic, vocabulary lists. Storytellers and listeners produce
communicative language without necessarily focusing on grammatical structures. Thus, in Krashen’s
terms, the student acquires the L2 language in the same way as he/she did when acquiring the L1
language.

Comprehensible input is at the center of a TPRS lesson, which can include a story that is drafted
spontaneously in the class by the students (albeit with instructor guidance), or it can be a published
story suggested by the instructor and agreed upon by the class. In either case, the story should target
the vocab and structures the instructor feels is appropriate to the curriculum.

Since not all students will initially comprehend the totality of the story, the instructor should offer a
variety of activities to ensure that comprehension can be successfully achieved by all students. This can
be done by asking simple yes or no questions, then progressing to more content-based questions once
the group masters the basics of the story. The instructor can also task the students with asking questions
or adding elements from their own imagination to the story. The result is that students will enjoy creating
all kinds of scenarios for the characters in the story. The more fun, the story becomes, the more students
want to add to it. Without realizing it, students accomplish all this story telling in the target language.
What is important here is not the correct employment of verb conjugations or grammar; rather it is the
comprehensible language output that will eventually lead to proficiency in the target language.

When students enjoy classroom activities, they will participate exponentially because they are
motivated. The drive is not necessarily to score an “A”, but to explore and participate in the activity that
caught their attention. High motivation, or the “affective filter”, is a component of TPRS that is common
in Krashen’s theories [7. Patrick, 2019]. Because students have selected the stories themselves, they
are interested in the content. They become very familiar with the structure and meaning of the story,
which helps boost their self-confidence. Rehearsing the story lowers their anxiety level as they become
familiar with the story as a whole. High motivation, low stress, and self-confidence lead to successful
acquisition of a language through an enjoyable and memorable experience.

The motivation storytelling provides does not necessarily end at the conclusion of the story. When
the storytelling is turned into a performance, students can add yet another dimension by creating their
own activities to accompany the telling of their story. These activities could be in the form of a word
search, a crossword puzzle, or a matching game. Each activity makes an impression on their brain to
help participants remember the new words and constructs at hand. This last step in working with the
story allows learners to use their imaginations as far as it will take them. They may even create
innovative substories to accompany the original narrative, enticing further language production. The
result is an extension of comprehensible input and output far beyond the initial level of language
competence.

4. Impact

The impact that bilingual storytelling has both on students learning the L2 language as well as on the
students to which the stories are told can be measured in several ways. For Penn State Berks, one
successful measure is that schools repeatedly invite our students back to perform these stories and
another is that the storytellers themselves return annually to participate until they graduate.

Bilingual Story telling empowers children whose first language is not the predominant language of
the society in which they live. It can lessen social inequities by promoting a sense of belonging and
reducing anxiety because the stories enable linguistic and cultural development for both the storyteller
and the listener. It helps both listeners and storytellers engage in conversation about the differences and
similarities in each other’s customs and traditions.
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For marginalized children, bilingual storytelling promotes a sense of belonging when stories that
relate to their situation become part of the daily routine. For the storytellers, dramatizing and recounting
the stories as opposed to memorizing linguistic and cultural content, evokes a range of emotions, which
in turn, builds empathy. By minimizing the alienating effects of difference, participants can relate to one
another, breakdown barriers, and build trusting relationships.

Finally, it merits mentioning that Bilingual Storytelling addresses the UN’s Sustainable Development
Goals of Quality Education (4) and Reduced Inequalities (10) by providing access to traditional literary
pieces to children in their native language, and in their school. Bilingual Storytelling also addresses the
UN SDG of Peace, Justice, and Strong Institutions (16), in that the stories are enjoyed in safe spaces
and carry peaceful messages of tolerance and global governance.

5. Conclusion

In an era of fierce competition for our students’ attention, bilingual storytelling is a high impact practice
that grabs student attention much more than memorizing vocabulary and verbs. In an L2 Learner
Centered Classroom, bilingual storytelling affords the students control over the delivery of the lesson.
Control in the hands of the learners reduces anxiety, serves to promote a sense of belonging, and
enables linguistic and cultural development to occur in a manner more akin to the way one learns these
constructs while growing up. Bilingual storytelling places the responsibility of learning squarely on the
shoulder of the students who embrace the pedagogical method, enjoy the experience, and acquire
language and cultural skills they will not soon forget.

Utilizing bilingual storytelling as a community engagement opportunity elevates the language
acquisition beyond a language lesson into an empowering experience that builds empathy and
understanding as the stories lessen social inequities by engaging students in conversations about the
differences and similarities in each other’s customs and traditions.
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Abstract

Methods of foreign language teaching that deliberately mimic the way children acquire their first
language, such as Krashen's comprehensible input [5], have proven effective for a large number and
variety of learners. As these methods rely heavily on knowledge of psychology and psycholinguistics, it
comes naturally that new discoveries in the said fields should motivate their extension and, possibly,
modification. Leung et al. claim that parents introduce complex vocabulary in a specific, fine-tuned
manner, providing additional explanatory context to the child [6]. The present study adopts the
framework of corpus linguistics to test the hypothesis that abridged literature for language learners and
young readers also exhibits this trait. For the purpose, original and abridged versions of three classical
literary works as well as their translations in several languages will be juxtaposed in relation to the
context in which they introduce complex vocabulary. Furthermore, the presence and prominence of the
examined textual characteristic will be analyzed by target reader age as well as by language, thus
shedding light on what Krashen refers to as the “natural order” of language acquisition.

Keywords: comprehensible input, graded readers, second language acquisition

1. Introduction and Theoretical Framework

The qualities of reading have been highly emphasised in recent years, notably as it is compared to
popular pastime activities of more controversial nature, such as engagement in social media and other
digital forms of entertainment. In particular, the reading of novels is proven to directly improve both
academic performance and motivation [7]. Altered or “abridged” versions of literary works are specially
created in order to aid children and foreign language learners in their language acquisition. The relative
difficulty of a given text is traditionally measured through its “readability”, a calculated and highly
objective characteristic that has recently benefited greatly from advancements in the field of Natural
Language Processing. Narrow research has sought optimal readability measures for texts in languages
other than English (for example, Wilkens et al. provide a detailed readability assessment tool for French
[10]) as well as for texts created for L2 learners (such as Xia et al.’s study [11]). In accordance with
intuition, typical readability features, such as the length of a given text or the average number of words
within a sentence, associate reduced length with reduced complexity. However, there are exceptions to
this rule, one of which will be examined in detail in this paper: namely, the introduction of complex
vocabulary with added auxiliary context.

The primary motivation for the current experiment is a recent study conducted by Leung et al.,
according to which parents tend to introduce advanced vocabulary in a specially fine-tuned manner,
providing additional context to the child [6]. For instance, a leopard may be explicitly marked as “dotted”
or said to be acting “like a cat”. Could this tendency be extended to the domain of reading as well as to
foreign language learners? According to Krashen’s theory of language acquisition [5], such a link is
anything but farfetched. With the idea of comprehensive input, the linguist